
95ENGLISH      STD IX HANDBOOK

The environmental problems that have quite often been debated form the focus of  this
unit. This unit deals with the various ecological problems and their impact on nature
in general and human beings in particular. This unit is built on the issue domains ‘lack
of eco-friendly industrialisation and urbanisation’ and ‘lack of scientific land water
management’. To emphasis the issue, an editorial of global relevance and an article on
the sad plight of river Nila are used as textual inputs. Poems by noted English poets
like Coleridge and Keats are included as texts to highlight the glory of nature and its
abundance. By incorporating such texts in the unit, the necessity to follow the dictum
‘Live and Let Live’ is placed before the learners. The world in which we live today has
to be gifted to the coming generations too. Not merely the land on which we live, but
the grandeur and prosperity of Mother Earth also have to be handed over to them.

Issue domain:

• Lack of eco-friendly industrialisation and urbanisation

• Lack of scientific land water management

Sub issue:

• Contemporary environmental problems

• Issue of global warming and climate change

• Issues of sand mining and drying up of rivers

• The value of nature’s glory and abundance

Learning Objectives:

• To sensitise the learners on contemporary environmental issues like global warming,
drying up of fresh water resources etc.

• To create an awareness of the beauty, glory and grandeur of nature expressed
through the various forms, moods, landscapes, seasonal rhythms etc.

• To develop an awareness on various language discourses like editorials, articles,
poems and cartoons.

• To enable the learners attempt paragraph writing, letter to the editor, slogans,
reports and articles.

• To enable learners discuss and debate on contemporary environmental issues and
develop sensibility for environmental conservation.

• To develop an understanding of phrases, clauses, subordinating and coordinating
conjunctions, simple and complex sentences and to construct various types of
sentences using these language elements as part of discourse construction.

Unit 4
GLIMPSES OF A GREEN PLANET
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Module 1
Entry activity-Cartoon
Reading the cartoon- Process:
A cartoon on global warming is given as
an entry activity to the unit. The location is
specified in the sketch. Santa Claus and an
elf are seated on the roof top. The Santa
looks at his reindeer floating in the flooded
waters. The season portrayed is hence, the
winter days with all the gifts lost in the
flooded waters.

Ask the learners to interpret the cartoon.

Interact with them using question like:

Ø Where is Santa Claus sitting?
Ø Why is he sitting there?
Ø Is it X’mas season and winter?
       How do you know?
Ø Do floods occur in winter?
Ø What might have prompted the
       cartoonist to draw such a cartoon?
And that too, at the poles where such a
seasonal difference is not that noticeable
and the happening of a flood…never ever
in the history of earth!

Elicit free responses from the learners.

After the cartoon reading done as
individual activity, proceed to pair or group
work for analysing the cartoon using the
questions given in the text. Let the learners
discuss and draw their own conclusions.

The answer lies in the grave issue of GLOBAL
WARMING.

What actually is Global Warming?

Global Warming, in scientific terms is the
increase in the average temperature of earth’s
near surface, air and oceans since the mid-
twentieth century and its projected
continuation for years to come. An increase
in the global temperature will cause sea-levels
to rise and will change the amount and
pattern of precipitation probably including the
expansion of sub tropical deserts. Warming,
scientists say, is expected to be the strongest
in the Arctic.

Editorial - ‘Make the Right Choice’

‘Make the Right Choice ‘is a special editorial
published in the light of the Copenhagen
Summit (UN Summit on global climate
change) by 56 news papers across 45
countries. It deals with the causes and
consequences of global warming and urges
humanity to take urgent steps to save our
earth from this grave environmental
problem.

Editorial is a comparatively difficult
discourse for learners of Class IX. This area
is grossly neglected even by learners of
higher classes as it demands a higher level
of concentration on the part of the readers.
Naturally an inclusion of such a discourse
at this level is to sensitise the learners on
the significance of editorials in forming
public opinion.

Reading the editorial

In the light of the discussion based on the
cartoon tell the learners that global
warming is a serious environmental
problem faced by our world today. Now,
ask the learners to read the editorial ‘Make
the Right Choice’ and find out the opinion
of the newspaper on this issue.

Process (Reading)

• Let the learners read the editorial
individually.

• Let them mark ü,?,! with a pencil to keep
track of their reading.

• Let the learners sit in groups (5 = 8
members) and share what they have
understood and what they haven’t
understood. Let them also share what they
have found interesting/surprising in the
editorial.

• If there are words/expressions they
haven’t understood let them refer to the
ready reference given at the end of the
editorial or to the glossary given in the last
pages of the Reader.
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• If a group can’t understand a certain area,
encourage them to raise their doubt.

• Megaphone their doubt to other groups.

• If no group can clarify the doubt raised,
you can scaffold them by asking simple
questions.

For example, if a group raises a doubt about
the Copenhagen Summit, you may ask
questions like:

ØHave you heard of world summits?

ØWhat are the major issues discussed in
the world summits?

ØWhen was the Copenhagen Summit held?

ØWhat was the agenda of the Copenhagen
Summit?

Provide the learners with more information
regarding the Copenhagen summit and
other environmental summits held so far.
E.g.: Ramsar Convention 1979 at Ramsar,
Iran was convened to preserve wetlands
across the world. India also signed in this
convention. Rio de Janeiro Summit in 1992,
was an international Earth Summit. Kyoto
Protocol in 1997, signed in Kyoto, Japan
agreed to lessen automobile and industrial
emissions.

After clarifying the difficult areas, let them
assess their reading based on the  self
assessment checklist on Page 110.

Remind the learners to identify words to
be recorded in the personal wordlist boxes
given along with the editorial. They should
write the word, its meaning and use it in a
sentence.

What’s an Editorial?
An editorial is an article that presents the
newspaper’s opinion on an issue. It
reflects the opinion of the newspaper and
is usually unsigned. It builds on an
argument and tries to persuade readers
to think the same way it does. Editorials
are meant to influence public opinion,

promote critical thinking, and sometimes
cause people to take action on an issue. In
essence, an editorial is an analysis of a
contemporary issue highlighting the
official opinion of the newspaper on it.

Features of an Editorial:
i. Introduction, body and conclusion.
ii. An objective explanation of the issue,
especially complex issues.
iii. A timely news angle.
iv. Opinions from the opposing viewpoint
that refute directly the same issues the
writer addresses.
v. The opinions of the writer delivered in
a professional manner.
vi. Alternative solutions to the problem or
issue being criticised/ discussed.
vii. A solid and concise conclusion that
powerfully summarizes the writer’s
opinion.
viii. Language used is usually objective,
formal and empirical.
Types of Editorials:

1. Explanatory or interpretative: Editors
often use these editorials to explain the
way the newspaper covered a sensitive or
controversial subject. School newspapers
may explain new school rules or a
particular student - effort like a cleanliness
drive etc.

2.Critiques: These editorials constructively
criticise actions, decisions or situations
while providing solutions to the problem
identified. The immediate purpose is to get
readers to see the problem, not the
solution.

3. Persuasive: Editorials of persuasion aim
at immediately seeking the solution, not
the problem. From the first paragraph,
readers will be encouraged to take a
specific, positive action.

4. Praising: These editorials commend
people and organisations for something
doing well. They are not as common as
the other three.
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Ten tips to attempt writing an Editorial
1. Pick a significant topic that has a
current news angle and would interest the
readers.

2. Collect information and facts; include
objective reporting; do research.

3. State your opinion briefly in the fashion
of a thesis statement.

4. Explain the issue objectively as a
reporter would and tell why this situation
is important.

5. Give opposing viewpoint first with apt
quotations and facts.

6. Refute (reject) the other side and
develop your case using facts, details,
figures, quotations.

7. Repeat key phrases to reinforce an idea
into the readers’ minds.

8. Give realistic solution(s) to the problem
that goes beyond common knowledge.
Encourage critical thinking and pro-active
reaction.

9.  Wrap it up in a concluding punch that
restates your opening remark as a thesis
statement.

10. Keep it to 500 words; make every work
count; never use ‘I’.

Ask the learners to attempt the scaffolding
questions (1-5). Let them do them
individually first and share it in groups.

Hints for scaffolding questions

1. Possible responses

• To the issues related to environment.

• To the issue of global warming.

• To issues related to the survival of all living
  beings.

•

2. Possible responses

• The Summit was a huge success as it could
create awareness about carbon emission

and climate change among the citizens of
the world.

• The Summit succeeded in bringing the
leaders of different nations together to
discuss the measures to prevent
catastrophes of global warming.

• It was a failure as it couldn’t prompt
leaders to properly implement the decision
taken collectively in the Summit to stop the
carbon menace.

•

•

3. Possible responses

• We are not intelligent enough to
understand the nature of climate change
due to carbon emission.

• Our lifestyle needs to be changed.

• We have to resort to renewable sources of
fuels for our energy production.

• We have to shift to a low carbon society.

4. Collective salvation refers to saving the
environment on a global scale by bringing
together efforts from various parts/regions
into a synchronised attempt at
conservation.

• Climate change affects everyone and must
be solved by everyone. We can hope to
have collective salvation only by collective
efforts.

• Only collaborative efforts can eliminate
the carbon menace.

• Climate change is a problem that is
challenging the knowledge and wisdom of
humankind. Hence, something has to be
done to manage our scarce natural
resources.

5. Possible responses

• It was written before the Summit.

• In the second paragraph, the editorial
exhorts the delegates attending the Summit
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to act in accordance with the call of the
times. In the last paragraph too, the editorial
urges the politicians gathered in
Copenhagen to pursue the spirit followed
by the media in this regard.

Alternative strategy for transacting the
editorial:

Ask the learners to go through the questions
given in Activity 1 on Page 112. Let them
predict what they expect at the beginning,
middle and end of an editorial. After the
predictions, let them find out whether their
findings are right by reading the editorial.
Then let them note down the answers for
activities (a) to (f) by following the process.

Module 2

Hints for textual activities

The textual activities are intended to help
the learners analyse the editorial, develop
their own viewpoint on environmental
issues and construct appropriate discourses
of response like letter to the editor and
slogans. Ask the learners to attempt the
activities sequentially from Activity 1 to  4.

Activity 1

Process:

Ask the learners to go through each set of
questions one after the other. Questions a),
b) and c) are based on the first paragraph
of the editorial. Ask the learners to reread
this paragraph focusing on the manner in
which the editorial opens, its theme, and
its organisation. After reading, let them
write the answers to the questions quoting
sufficient evidences from the text. Let them
attempt them individually first and share
them in groups later.

Hints for Activity 1 Questions (a), (b) and (c)

a) The editorial begins with a collective
decision to have a common editorial for 56
newspapers across 45 countries. Such a
beginning is not possible for regular

editorials in dailies as they deal with various
topics with multiple perspectives. The first
paragraph is entirely devoted to explaining
the reason for the editorial.

b) The editorial is about global warming
and its consequences due to excessive
carbon emission. It also focuses on the need
for a collaborative effort to achieve
collective salvation. The third and fourth
sentences in the first paragraph give us
clear clues about the purpose of the
editorial.

You may draw the attention of the learners
to the topic sentence beginning with
‘Unless we combine…’in the first
paragraph. [Topic sentence in an editorial
states the necessity and emergency of the
problem before us.]

c) The purpose, the need and the reason
for writing the editorial is stated in the first
paragraph.  Sentences like ‘the arctic ice-
cap is melting and the last year’s inflamed
oil and food prices…’are apparent
evidences of the effects of climate change.
The first paragraph concludes by
questioning the indifferent attitude of the
people across the world to the issue of global
warming.

Now, ask the learners to reread the second
paragraph and attempt question (d).

Hints for Question (d)

d) The second paragraph deals with how
climate change affects everyone and must
be managed by everyone. Phrases like ‘not
to hesitate,’ ‘not to fall into dispute,’ ‘not to
blame each other’ etc. certainly have a
persuasive tone. Quote the sentence
beginning with ‘Even a small increase ….’

Now, ask the learners to reread the third
paragraph and attempt question (e).

Hints for Question (e)

e) We. The third paragraph lays stress on
how to reduce the use of fossil fuels by
changing our lifestyle. The focus in this
paragraph is on the need to reduce carbon
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emission. There is an element of sarcasm
towards the end of the paragraph.
According to the editorial the moon mission
and atomic researches were the result of
conflict and competition between nations.

Finally, ask the learners to focus on the last
paragraph of the editorial and attempt
question (f).

Hints for question (f)

f) The triumph of optimism over pessimism
and the triumph of vision over short-
sightedness. The editorial implores the
leaders of the nations to rise up to the
challenge and make the right choice. The
brave attempt of 56 newspapers in penning
a common editorial highlights the power
of unity. This unity needs to be emulated
by the politicians of the world for
harbouring global harmony.

Activity 2

Let the learners read Anupam’s letter given
in the Reader on Page 114. Ask the
following questions to sensitise them on the
features of a formal letter.

ØWho writes the letter and from where?
ØWhere has the sender put his name?
ØWho is the letter addressed to?
   Where is this address written?
ØHow does the sender greet the receiver?
ØHow is the letter begun?
ØIs the content of the letter short and to
   the point?
ØCan we have more than one paragraph
   in the letter?
ØHow does the sender conclude the letter?
ØIs the ending appropriate?
ØDoes the sender make use of appropriate
   leave - taking words such as ‘Yours
   faithfully/Yours truly’.
ØHas the sender put his/her name and
signature in the proper place?
Let the learners discuss in groups. The
teacher may elicit responses from the group

and consolidate by listing them on the
blackboard. Now, tell the learners that
letters to the editor are written to
newspapers in response to an issue or news
highlighted by them. Ask them to think
about writing a letter to the editor of the
newspaper which published ‘Make the
Right Choice.’  Let them write down their
responses to the editorial’s advice to change
our lifestyles. Ask them to organize these
responses in the form of a letter and write
it down.

Process of Writing

• Individual attempt
• Sharing in groups
• Refining in groups
• Presentation by the groups
• Editing
After individual writing, let the learners
assess their product using self assessment
indicators of the letter given on Page 115.

Steps to write a Formal Letter in English

• Try to make it as simple and clear as
possible.

• Do not frame long letters.

• Keep away from using informal
language.

Addresses:

1) Your Address:

The address of the sender may be placed
either on the top right or bottom left of
the letter.

2) The address of the person to whom you
are sending is written on the left below
your address on the right.

Date:  Date is usually written following
the sender’s address.

‘From and To’ can either be retained or
dropped. No comma (,) is used after ‘From
and To’.

Salutation or greeting: Comma may or may
not be used after the greeting.
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Some examples of salutation with commas
are shown below:

1) Dear Sir or Madam,

2) Dear Mr. Joseph,

3) Sir,

4) Respected Sir,

Ending the letter:

1) Yours faithfully: If you do not know the
name of the person, end the letter this
way.

2) Yours sincerely: If you know the name
of the person, end the letter this way.

3) Yours truly: If you are writing to the
editor, end the letter this way.

You may also end the letter without using
any of the above complementary
conclusions.

Your signature:

Put your signature just above your name.

Content of a Formal Letter

• The first paragraph should be short and
must state the purpose of the letter - to
make an enquiry, complain for, request
something, appreciate etc.

• The paragraph or paragraphs in the
middle of the letter should contain relevant
information regarding the writing of the
letter.

• Most formal letters in English are not very
long. So keep the information to the
essential and concentrate on organising it
in a clear and logical manner rather than
expanding it too much.

• The last paragraph of a formal letter
should state what action you expect the
recipient to take- to refund, send you
information, to take necessary steps etc.

Activity 3

Slogan writing

Slogans are short and easily remembered
phrases used by people to express their
feelings and opinions on a particular issue.

Present some of the following world
famous slogans in the class.

• Liberty, Equality and Fraternity (French
Revolution 1789)

• Do or Die ( M.K. Gandhi during the
freedom struggle)

• No taxation without representation
(Coined by Rev. Jonathan Mayhew in 1750
in Boston. Used by British colonists in  USA
from 1763 - 1776)

• Each One, Plant One ( Ente Maram
Programme )

•

Ask the following questions to sensitise the
features of slogans.

• Are they short/ lengthy?
• Do they make use of many words?
• Do they have structural words in them?
(am, is, are, was, were,….)
• Are they apt and meaningful to the
situation?
• Do they have any musical quality?
(rhythm)

Consolidate that slogans are brief, clear and
crisp, rhythmic and meaningful and suitable
to particular contexts.

Ask the learners to write five catchy slogans
on protecting the earth from global
warming. Let them do it individually first,
and then share in groups. Let the learners
assess their products using the self
assessment indicators of slogan writing given
on Page 145.

Hints for Activity 3

• Save trees, Save Earth.

• Good Earth, Green Earth.
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• Love Earth, Live Long.
• Clean Earth, Green Earth.
• Pollution brings Extinction.
• Save Water, Save Earth.
•

•

Activity 4

This can be done either as group activity or
peer activity. Ask the learners to list down
instances of climate change they have read
or observed. Let them share it with others.

Hints for Activity 4

• Scarcity of water
• Unseasonal rains
• Intense heat
• Prolonged seasons
• Foggy weather
 •

 •

 •

Module 3

Vocabulary Activities

Activity 1
Ask the learners to recollect as many words
beginning with the prefix ‘fore-‘ as possible.
After that, let them seek the help of a
dictionary to find out such words.

Hints for Activities

Activity 1

forefoot, forefinger, forearm, forehand,
forehead, foregone, foreground, forefather,
forecaster, foreword, foresight, forecastle,
forecourt etc.

Activity 2

This activity aims at understanding words
built by adding both prefixes and suffixes
to root words. Let the learners read through
the list of words given and find out the root
words from them. Then let them note down
the prefix and the suffix of these root words.
Let them also find out what change in

meaning happens when these prefixes and
suffixes are added to the root word.
Hints :
Prefix Root Suffix
em- power -ment
un- forget -able
re- think -able
en- vision -ing
re- use -able
dis- connect -ed
un- bear -able
dis- continue -ous
un- recognise -able
Activity 3

Tell the learners that the phrase ‘kicking our
carbon habit’ means to stop doing
something that is harmful. Ask them to find
out other idiomatic expressions using the
word kick with the help of a dictionary. Let
them find out their meaning and use them
in sentences as well.

Hints:

i) kick around : to be in a place doing things
but without any firm plans.
He kicked around  the town for a few
months.
ii) kick up a fuss : to complain loudly about
something.
Reshma kicked up a tremendous  fuss
about having to wait for long at the library.
iii) kick up your heels: to do things that
you enjoy.
After the exams we kicked up the heels
and had a really good party.
iv) to kick off: to start something
What time does the match kick off?
v) kick around: to treat somebody in a
rough or unfair way
I have my pride, you know. They can’t kick
me around.
Activity 4

Ask the learners to read the definition and
example of homophones given in this
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activity. Ask them to recollect/collect five
pairs of homophones. Let them discuss the
difference in their meanings and use them
in sentences of their own.

Hints:

1) read-reed
I usually read the newspaper in the
morning.
The gardener was clearing the reeds from
the fence.
2) prey-pray
We pray to God for the well-being of others.
The tiger usually preys on small animals.
3) I-eye
I am the only daughter of my father and
mother.
We should have the eye  to enjoy the
beautiful sights of the earth.
4) right-write
Our school is situated to the right of the
main road.
Write a few pages on any subject regularly.
You can become a good writer.
5) site-sight
The site for the new hospital is two miles
away from the town.
Looking at the sun for a long time with our
naked eyes may cause problems for our
sight.
6) hair-hare
7) fare-fair
8) bear-bare
Activity 5

Ask the learners to brainstorm the
synonyms for the word ‘implore’. They can
refer to the dictionary too.

Hints:  entreat, request, ask earnestly,
beseech, beg, pray etc.

Activity 6

This activity aims at finding out the
antonyms of words given and using them
in sentences. Ask the learners to read
through the sentences. Let them find out

the antonyms of the words highlighted.
Ask them to use the antonyms in sentences
of their own.

Hints:

1. The process is simple  enough to be
followed.
2. You may disagree on how it is being
done.
3. The world has been divided on the issue
of using fossil fuels.
4. The pilot stood indecisive when the
plane was hijacked.
Activity 7

Let the learners identify the meaning and
usage of the phrases given by referring to
the text. They may also use a dictionary if
required. After this direct them to use these
phrases in sentences of their own.

Possible sentences with the phrases
given:

a) Sensible people all over the world have
been clamouring with one voice to kick our
carbon habit.

b) We will have to take immediate steps to
curtail our energy consumption.

c) The era of prosperity and security is
drawing to a close and we are forced to
face the threat of climate change.

d) We have to shape a new strategy to
forestall the future havoc.

e) We have to make the right choice among
the various career options available to us.

Module 4:

Extended Reading- Article ‘Memories of
a Dying River’
Meet the author

Madathil Thekkepaattu Vasudevan Nair
popularly known as MT, is a renowned
Indian author, screenplay writer and
filmmaker. He was born on July 15, 1933
in Kudallur, a small village in the present
day Palakkad district, which was under the
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Malabar district in the Madras Presidency
province of the British Raj. He spent his
early days in Punnayurkulam village of
present Thrissur district. He is one of the
most prolific and versatile writers in
modern Malayalam literature. His novels,
short stories and screenplays speak of the
pain and anguish of the Kerala society in
post independence India. He has won the
National Film Award for Best Screenplay
four times for: Oru Vadakkan Veeragatha,
Kadavu, Sadayam, and Parinayam.

The essence of his work is self suffering and
its emotional intensity holds the readers
captivated. The story of Kudallur village
and Bharathapuzha recurs throughout his
writing. He explores the silences in life, in
the folk tales of forgotten heroes and in the
legends of warriors from epics and retells
them in a new angle.

About the article

’Memories of a Dying River’ is an article on
Bharatapuzha by Sri. M.T Vasudevan Nair.
Reading this, one is reminded of Gandhiji’s
oft quoted saying, ‘The Earth provides
enough to satisfy everyman’s need, but not
for everyman’s greed.’ It is a nostalgic
remembrance of the days of plenitude,
abundance and pristine glory of Nila or
Bharatapuzha, which had once been a
lifeline for the people of our state. The
author has attempted a dirge in prose and
looks at dismay at the appalling situation
into which the river has fallen in modern
days.

You may lead the learners to read the article
given on Page 122.

Link talk: You have read in “Make the Right
Choice’ that the world today is facing a lot of
threats to the environment. Global warming
is just one among them. Can you think of other
grave issues which affect the environment?

Elicit free responses from the class.

Ask the learners to say the environmental
changes they notice in their locality. E.g.: sand
mining, earth moving, filling up of paddy fields
etc.

What are the consequences of these activities?

How do they affect the climate, our natural
resources, our landscape etc.?

Elicit free responses.

How will you react when you see such instances
of environmental destruction?

In the article you will read how a writer reacts
to the environmental destruction happening in
a river bed which had once fostered his
childhood dreams. Do you know who the
author is? It is none other than M.T
Vasudevan Nair. Read the article and find out
which his favourite river is and what he says
about it.

Process reading the initial part of the article
(Paragraphs 1 and 2) in the class. The process
of reading is the same as the one described in
Module 1.

Ask them to attempt scaffolding questions 1
and 2.

Hints for questions 1 and 2:

1) Poets in olden days glorified nature and
her diverse forms. But, here, Edasseri is
appalled by the progress of science and
technology and looks up with fear as to
what the fate of the river would be.

• The poet chose this topic because of his
prophetic vision regarding the unhappy
consequences of technological progress.
Besides, unlike the romantic poet, Edasseri
was more realistic and therefore he was
more concerned with real socio-culture
than those imaginary ones.

2) The poet was apprehensive about the
plight of the river at the expense of
advancements in technology. He wondered
if it would ever be reduced to the condition
of a mere gutter.
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• The poet’s prime concern was the loss of
the river’s serenity. He feared if it would
end up as a mere drain in future.

Let the learners read the remaining part of the
article on their own at home.

Let them write the answers of scaffolding
questions individually.

Later in class, let the learners share in groups
what they have understood from their reading
and what they have written.

Refinement in groups.

 Hints for scaffolding questions

3) The sad plight of the river with ruthless
sand mining was something the poet could
never foresee.

• The sight of long queues with coloured
pots to fetch water was never thought of
by the poet.

• The dwindling of the perennial river to its
present pathetic state was never in the
wildest of the poet’s dreams.

•

4) • It has always been a perennial source
of inspiration for writers.

• Considered as the ‘Ganges of the South’.

• ‘Kerala Kala Mandalam’ flourished on its
banks.

•

5)  • These are words usually associated
with animals (hissing – snakes; roaring –
lion).

• The furious state of the river during
monsoons and floods is evoked in these
words.

•

6) Instances of

• farming by enterprising peasants.

• collecting water for drinking purposes.

• bathing in the river by the family
members.

• transportation of agricultural
merchandise.

•

7) • Trucks carrying sand leave the river bed
a barren piece of land. Changes in the river
bed lead people to go in search of drinking
water and this forces them to take the help
of trucks to bring them water.

• In both these cases, trucks are the major
mode of transport- in one instance, they kill
the natural resource and in the other, they
give assurance to thirsty souls.

8)  • The battles fought on the river bed of
Nila in olden days were for ascertaining the
supremacy of a ruler. The battles that are
fought now are the ones to establish
territorial rights- people fight with one
another to exploit the river bed.

• The Mamankam was a sport fought once
in twelve years to show off the superiority
of the Zamorin ruler. Now, the battle is only
to exploit the sand in the river bed.

9) • The writer feels that the river is
breathing her last. Instead of the flowing
waters bordered with lush green canopy,
the river bed now is filled with innumerable
pits from which sand has been taken away.

• ‘You can never get its panoramic view.’

• ‘The water level under the river…any
water in them.’

• ‘Roads have been cut…to plunder sand.’

• ‘The bushes on the mounds…woods in
many places.’

10) Discuss

Read the poem Kuttippuram Paalam by
Edasseri and see how it is related to the
article by M.T.Vasudevan Nair. The
original version of the poem is given in
Appendix (1).

Classroom process:

• Divide the class into different groups
consisting of 4-5 members each.

• Provide photocopies of the poem
‘Kuttippuram Paalam’ to the groups.
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• Ask the learners to read and see whether
the fear expressed by the poet is reflected
in the article written by M.T.

• Let a member from each group present
their findings before the class.

Module 5

Classroom process- Panel Discussion on
the ‘Rivers of Kerala’

Based on the questions given below, create
a discussion in the class about the rivers in
Kerala:

i) How many rivers are there in Kerala?

ii) Which are the major rivers?

iii) Name the major towns associated with
these rivers.

iv) What sport/ritual/festival is associated
with these rivers?

v) Do these rivers serve as tourist spots?

vi) Do these rivers face any ecological crisis?

vii) What plants and animals can be seen
in these water bodies?

Divide the class into groups consisting of
5-6 members. Ask each group to select one
river that they are all interested in
exploring.

Motivate the groups to collect data
regarding the river which they have
selected. You may ask them to collect
information about the following:

• Origin of the river
• The course of the river
• Length and width
• Its past glory
• Its present state
• Major references about the river in
literatures
• Songs and stories related to the river
• Sports and entertainment associated with
the river

• The inhabitants of the riverbanks
• How the river has shaped their lives
• Major threats or problems faced by the
river
•

To help learners collect information
regarding these, you may lead them to refer
to books like:

• The Manorama Year Book.
• tIcfØnse \ZnIƒ (kptcjv aÆmdime)
published by D.C Books
• Magazines like Down to Earth, the Hindu
Folio on Rivers etc.
You can also lead the learners to visit the
website http://www. wikipedia.org and
search for different links on the rivers of
Kerala.

You can make them conduct interviews
with eminent environmentalists available
in their locality or with people living on the
banks of rivers or with teachers involved
in environmental activities.

Let each member of the group select a
specific area such as given above and
prepare a write-up on it. Let the group
leader compile all the write-ups on the river
and present the paper as a group product.

Presentation

The presentation of the panel paper is done
by the leader of the group. However, all the
group members of the group assemble on
the dais.

The leader of the group will introduce the
panelists to the audience. At the end of the
presentation by the leader, each member
will be ready to answer the questions posed
to him/ her. One member may be assigned
the duty of noting down the presentation,
the questions and the responses of the
panelists.

Finally, the group may be asked to submit
a report on their presentation.
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Module 6

Poem: To Nature

About the poet:

Coleridge was born on October 21, 1772 in
the rural town of Ottery St Mary, Devon,
England. Samuel’s father, the Reverend
John Coleridge, was a well respected vicar
of the parish and Head Master of Henry
VIII’s Free Grammar School at Ottery.

Samuel was sent to Christ’s Hospital, a
charity school founded in the 16th century
in Greyfriars, London, where he remained
throughout his childhood, studying and
writing poetry. There he became friends
with Charles Lamb. From 1791 until 1794,
Coleridge attended Jesus College,
Cambridge. His marriage with Sarah
Fricker did not turn out to be successful.

In 1795, Coleridge met poet William
Wordsworth and his sister Dorothy. Besides
the Rime of The Ancient Mariner, he
composed the symbolic poem Kubla Khan,
written—Coleridge himself claimed—as a
result of an opium dream, in ‘a kind of a
reverie’; and the first part of the narrative
poem Christabel. During this period, he also
produced his much-praised “conversation
poems”- This Lime-Tree Bower My Prison,
Frost at Midnight, and The Nightingale.

The years 1797 and 1798, were among the
most fruitful of Coleridge’s life. In 1798,
Coleridge and Wordsworth published a
joint volume of poetry, Lyrical Ballads ,
which proved to be the starting point for
the English Romantic Movement. Though
the productive Wordsworth contributed
more poems, Coleridge’s first version of The
Rime of the Ancient Mariner was the longest
poem and drew more immediate attention
than anything else in the volume. His
ballad-poem Love, was a direct inspiration
for John Keats’ famous poem La Belle Dame
Sans Merci.

 In 1800, he returned to England where he
was beset by marital problems, illnesses,

increased opium dependency, tensions
with Wordsworth, and a lack of confidence
in his poetic powers, all of which fuelled
the composition of Dejection: An Ode and
an intensification of his philosophical
studies.

Between 1810 and 1820, Coleridge gave a
series of lectures in London and Bristol  of
which the one on Shakespeare’s Hamlet is
still regarded as exceptionally brilliant. He
finished his major prose work, the
Biographia  Literaria in 1815, a volume
composed of 23 chapters of
autobiographical notes and dissertations on
various subjects, including some incisive
literary theory and criticism.

He died in High gate, London on 25 July
1834 as a result of heart failure
compounded by an unknown lung
disorder, possibly linked to his use of opium.

About the poem

Coleridge is not a pantheist like
Wordsworth. He is a monotheist. His poem,
addressed to nature, says how the poet
views nature and what wealth it brings to
him. Coleridge was a religious person
whose belief in God leads him, ultimately,
to believe that all created things are bearing
witness to the creator’s splendor. The leaves
and flowers testify that there is a creator
behind all the created things and that by
loving them we can derive a peerless joy
from them.

The poet wants to become a priest, whose
altar is the earth and the sky is the dome.
He yields the incense of flowers at the altar
which the loving God doesn’t despise. Here,
we should notice a marked difference
between the pantheism of Wordsworth and
the monotheism of Coleridge. To the latter,
the created things are adorable because they
teach him lessons of love and piety whereas
the former believed that God is identical
with Nature. Though he is certain that he
will be ridiculed by others for this purely
subjective vision of his, he is ready to live
alone with his convictions.
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In order to comprehend the simple lyric at
a deeper level, we have to go back to
Coleridge’s ‘The Rime of Ancient Mariner’
and ‘Dejection: An Ode.’ The mariner frees
himself from the shackles of sin by
beginning to love all the created things; his
sin being the killing of an albatross. Love
towards other creatures is the redeeming
factor from which ‘divine joy’ derives.
Devoid of that pious joy the poet is sad and
dejected and in such mood did he write his
‘Ode on Dejection.’ The joy derived from the
created things lies at the root of all creativity
and therefore, Coleridge, as a poet, turns
towards all created things with a loving
heart, declaring himself as a poet-priest
who offers the very incense of flowers to
their creator.

Most of the power of the poem derives from
metaphors like ‘altar’, ’dome’ and ‘incense’
with which the poet conjures up a place of
worship which is nothing other than the
vast green earth and the infinite blue sky.
To be in peace with nature requires one to
be a pious admirer of nature which can be
restored and destroyed by man and God
alone.

Link talk: We have seen how environmental
changes affect nature and its beauty. What
beautiful aspects of nature are affected by
environmental degradation? Elicit free
responses from the class.

E.g.: destruction of animals, extinction of
animals, destruction of plant varieties, flowers,
green landscape, drying up of tarns, pools,
wetlands etc.

Ø Why does Nature attract poets?

Ø Can you name any poem in English or
Malayalam that glorifies Nature?

Introduce the learners to the poem ‘To
Nature’ and ask them to find out how
Coleridge regards Nature.

Process

You may read the poem aloud two or three
times.

Let the learners read the poem individually and
keep track of their reading.

Ask the learners to be in groups and share
what they understood, what they didn’t
understand and what they found interesting
and surprising. Let them refer the glossary if
needed.

If one group still has problems in
understanding the poem megaphone their
doubts to the other groups. You may explain
the problem areas which no group can
effectively tackle. Ask the scaffolding questions
to the whole class. Let each learner think of the
answer. Let them scribble the answers in the
space provided in the text itself. Allow two or
three learners to present their answers. If there
are questions for which no one can find an
answer let them sit in groups and think. You
may interact with the groups asking simple
interaction questions to channelise their
thoughts.

Ø What is the poem about?
Ø How does the poet look up to nature?
Ø What is the tone of the poem-
       optimistic/pessimistic?
Tell the groups to share the ideas/message they
got from the poem before the class.

Hints for scaffolding questions

1) • Flora and fauna on the planet.

• All animals and birds

• All living and non living things on planet
earth etc.

2) • Heartfelt, inward joy , closely clings,

• Love, earnest piety, deep heartfelt, inward
joy.

3) • Yes, the poet’s unbridled imagination
tends to border on the world of fantasy in
expressions like ‘build my altar in the fields’,
‘blue sky my fretted doom shall be’.

• No, the poet believes that each creature
on the planet is the creation of God
(Nature).

4) • Nature, in itself, is a fountain of
knowledge and all lessons of life can be
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learnt from it. All things in Nature appease
our five senses.

• The caring and sharing of animals and
other living beings sensitise us to be the
same to our fellow beings.

• To live in harmony with nature is more
blissful than other activities. The beauty and
splendour of created things make us bow
before the grandeur of the Creator and
thereby make us pious and humble.

5) • The poet is not at all concerned with
the response of the others towards his
beliefs. He doesn’t bother if they mock,
ridicule or praise him. Hence, the expression
‘let it be’.

6) • ‘So, let it be; and if the… vain
perplexity.’

7) • The poet offers himself and his poetry
to Nature.

• All his creative talents.

• His emotions, love, affection, worries, joy
etc.

8) • He feels that there is nothing worthy
enough to place before the altar of God.

• His being is in itself too weak an offering.
But, he doesn’t own anything else more
precious than his being to submit before the
Lord.

9) • The fields are his altar, the blue sky is
his dome, the fragrance of the flowers the
incense and he himself is the sacrifice
offered to God. Hence, he regards himself
to be the priest.

• Only a priest usually offers things to God.
Hence, all his offering through his own
being makes him a priest.

Module 6
Textual activities
Activity 1
Ask the learners to read the quoted lines
from The Tempest and find out what gives
musical quality to the first line. Let them

identify that the sound ‘f’ is repeated at the
beginning of almost all the words of the line
gives it a musical quality. Ask them to find
what is meant by the figure of speech
’alliteration’ from the definition given in the
text. Now, let them find out at least two
instances of alliteration from the poem.

Hints to Activity 1

• ‘Lessons of love’
• ‘Nor fear, nor grief, nor vain perplexity’
• ‘closely clings’
• ‘wide world’
• ‘priest of this poor sacrifice’
Activity 2

The learners may be asked to read and
understand rhyming words from the
example given.  Ask them to find out some
pairs of rhyming words from the poem.

Hints to Activity 2

• things - clings
• rings - brings
• piety - perplexity
• fields - yields
• be –Thee
• despise - sacrifice
• I - lie
Activity 3

Give samples of olfactory and visual images
(you may make use of the examples given
in Unit 1). Ask the learners to identify the
sense to which they appeal. Ask them to
find out the name of the images appealing
to that particular sense. Olfactory images
are those images that address your sense
of smell. Visual images are those that
please your sense of sight.

Hints to Activity 3

e.g.  Sweet fragrance of wild flowers,
incense etc.
e.g.  altar, dome, a huge temple or church
etc.
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Activity 4

The learners may be asked to understand
what a metaphor is with the help of the
example given.

The metaphor is a way of describing by
referring to it as something different and
suggesting that it has similar qualities to that
thing.

Hints to Activity 4

• In the poem fields are considered as the
altar of his temple.

• The blue sky is  treated as the dome of the
temple

• The fragrance of the wild flowers is treated
as the incense he offers.

• The poet considers his poems as his
offering to the God (nature)

Activity 5

Ask the learners to find out the most
attractive line in terms of word
arrangement. Then, let them also identify
the most meaningful line from the poem.
Let them also recall similar lines from other
poems they have learned/read so far.

Link talk: We have read how Coleridge looks
at Nature. Are there poets/singers on earth
among the creatures other than man? If so,
what type of a poem would they write?

After this, ask the learners to read and
appreciate the poem ‘On the Grasshopper and
the Cricket’ by John Keats.

Module 7

On the Grasshopper and the Cricket –
John Keats

About the poet:
John Keats (1795 - 1821), along with Byron
and Shelley, was one of the key figures in
the second generation of the Romantic
Movement in English literature. During his
short span of life which lasted only for 26

years his work was not well received by
critics, but his posthumous influence on
poets such as Alfred Tennyson and Wilfred
Owen was significant. John Keats was born
on October 31, 1795 to Thomas and Frances
Jennings Keats. In March 1810, when Keats
was 14, his mother died, leaving the
children in the custody of their
grandmother. That autumn, Keats was
removed from Clarke’s school to apprentice
with Thomas Hammond a surgeon and
apothecary, and this ‘the most placid time
in Keats’s painful life’.

 His first surviving poem—An Imitation of
Spenser—comes in 1814, when Keats was
nineteen. In 1815, Keats registered as a
medical student at a Hospital. In 1816,
Keats received his apothecary’s license but
before the end of the year he announced to
his guardian that he had resolved to be a
poet, not a surgeon. The first volume of
Keats verse was published in the same year
and was established in the public eye as a
figure in ‘a new school of poetry’. At this
time Keats writes to his friend Bailey ‘I am
certain of nothing but the holiness of the
Heart’s affections and the truth of the
imagination — what imagination seizes as
Beauty must be truth.’ This would
eventually transmute into the concluding
lines of ‘Ode on a Grecian Urn ‘ ‘Beauty is
truth, truth beauty - that is all you know
on earth, and all ye need to know”.

The winter of 1818, though troubled, marks
the beginning of Keats’s ‘Annus Mirabilis’
in which he wrote his most mature work
for which he is now celebrated. Keats
composed five of his six great odes in April
and May and, although it is debated in
which order they were written, Ode to
Psyche starts the series. In 1819, during his
time at Wentworth, he also wrote The Eve
of St. Agnes , La Belle Dame Sans Merci ,
Hyperion, and Lamia. The final volume
Keats lived to see—Lamia, Isabella, The Eve
of St. Agnes, and Other Poems—was
eventually published in July, 1820.
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During 1820, Keats began showing
increasingly serious signs of tuberculosis
which eventually led him to his sad demise
on February 23, 1821. He was buried in the
Protestant Cemetery, Rome. His last request
was to be buried under a tombstone,
without his name, and bearing only the
legend (in pentameter), ‘Here lies one whose
name was writ in water.’

About the poem

‘On the Grasshopper and the Cricket’
presents Keats’ love of beauty and of nature
in a different fashion. Keats’ famous ‘Ode
to Autumn’ has elements which remind us
of what he tries to say in ‘On the
Grasshopper and the Cricket.’ ‘Ode to
Autumn’ is the poet’s typical sensuous
poem which records all the sweet sights
and sounds related to the season. In a like
manner, here the poet draws the picture of
two other seasons - the summer and the
winter. These seasons represent two
different stages in human life-youth and
old age.  Keats has written yet another
poem by the title ‘Human Seasons’ in which
he says that there are four seasons in
human life also and therefore, it will be very
apt to interpret Keats’ description of a
season as something more than a mere
period in the natural cycle.

Summer, the season of warmth and energy,
is closely followed by winter, the season of
dullness and inertia. In both the seasons
there are two little almost invisible singers
who keep the scene alive with their
melodious singing. In summer, the
grasshopper runs from hedge to hedge and
leads the ‘summer’s luxury’. His songs
create a cool feeling when everything is hot
and everyone seeks a cool shady place to
rest in. In winter there are no singing birds
nor is there any busy activity going on. A
man is sitting drowsily beside a hearth or
stove and dreams of the bygone summer
days of his life. Then the cricket seeks
refuge near the stove and from there
emerges his shrill music. This creates

warmth in a climate which is generally dull
and cool. The man, in his drowsiness and
sleepiness, mistakes the cricket’s song for
the grasshopper’s which definitely has a
soothing effect on his soul.

The poem contains a line which repeats,
like a refrain, twice in the poem with slight
variations – ‘the poetry of earth is never
dead’ and ‘the poetry of earth is ceasing
never’. Music is the motif in the poem which
is synonymous with beauty. The
grasshopper and the cricket are the
minstrels whose songs keep all seasons
equally alive with a touch of beauty. It
creates coolness in heat and warmth in cold.
Thus, beauty prevails and all seasons turn
out to be equally enjoyable and nice. In
short, nature is a thing of beauty and
therefore it is a joy forever. For the poet who
has an eye for beauty, winter is not a less
attractive season than summer. The
grasshopper and the cricket represent the
poet’s relentless spirit with which can
alleviate misery in all seasons by his
unfailing aesthetic pursuits.

Let the learners read the poem individually and
try to answer the scaffolding questions.

Ask them to sit in groups and share what they
have understood.

Help them if they have problems in
understanding the poem.

Hints for scaffolding questions:

1) The sound of the grasshopper dominates
the summer scene.

2) The poetry of the earth encompasses all
the sounds, sight and the warmth of the
living beings.

3) ‘summer luxury’, ‘his delights’, ‘tired out
with fun’, ‘rests at ease’, ‘beneath some
pleasant weed.’

4) Winter, to an English poet like Keats, is
the season of languor, laziness and lethargy.
Animals hibernate and men feel sleepy
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during winter. Metaphorically, winter
stands for old age, when man turns to be
weak, gloomy and lonely. To be precise it
is not the season but the human onlooker
who feels lonely. Therefore, it is an example
of the figure of speech transferred epithet

5) Dead-lead, sun-run, done-fun, mead-
weed, never-ever, frost-lost, shrills-hills.

Textual activities

i. Let the learners respond to this question
on their own. You can help the learners by
asking the following questions:

• How do paddy fields, rivers, brooks and
streams look in summer?
• Would they be dry and parched?
• How would the trees look?
• Would they bear flowers?
• Do the leaves of plants and trees turn
yellow in summer?
• What sounds of nature can be heard in
summer?
• Have you heard the sound of dry wind
blowing about your house?
• The cries of the birds and animals
definitely change during summer. Why?
(scorching heat, dearth of water,
unbearable humidity)
Ask the learners to list down the sights and
sounds related to summer that they find in
the poem.

ii. Let the learners discuss the significance
of the lines given. Let them write their
comments.

Hints:

The poet in his verse glorifies the cries of
the little creatures. Poetry exists everywhere
and will never end.  Summer is made
delightful with the grasshopper’s song and
winter is made lively by the cricket’s music.
Hence, the poetry of earth never stops—it
flows on and on from one tune to the other.

Module 8

Language Activities

Activity 1

This activity is intended to familiarise the
learners with the use of the subordinate
conjunction ‘unless’. Ask the learners to
read the meaning and usage of the word
unless given in the text on Page 128.

Let them examine the line quoted from the
text and understand how the sentence is
combined by using unless. Let them split
the sentence into two sentences. Ask them
to combine the sentences in the columns
using ‘unless’.

Hints

• Unless we take a decisive action, our
prosperity and security will be lost.
Unless a decisive action is taken, our
prosperity and security will be lost.
• Unless we check ice cap melt, food prices
will rise.
Unless ice cap melt is checked, food prices
will rise.
• Unless we limit temperature rise, farm
lands will become deserts.
Unless temperature rise is limited, farm
lands will become deserts.
• Unless we prevent global warming,
nations will be drowned.
Unless global warming is prevented,
nations will be drowned.
• Unless we save energy, we will have to
face energy crisis.
Unless energy is saved, energy crisis will
faced.
• Unless we change our life styles, it will
destroy the planet.
Unless our lifestyles are changed, the planet
will be destroyed.
• Unless we kick our carbon habit, the
climate change will continue.
Unless our carbon habit is kicked, the
climate change will be continued.
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Activity 2

In this activity the learners may be
motivated to make predictions using
‘unless’.

‘Unless’ is used to say something that will
happen if something else does not happen.

The prediction part of the sentence usually
takes modal auxiliaries like ‘will, may and
can’.

Ask the learners to complete the activity.

Hints:

1. Unless we check the emission of
poisonous gases, death and disease rate will
increase.
2. Unless we work together, our security
will be lost.
3. Unless the countries unite to combat
global warming, the planet will die.
4. Unless we take timely action, natural
calamities may destroy us.
5. Unless we stop war, mankind will not
survive.
6. Unless we clamour loud, the world will
not listen.
7. Unless the world cares, all species may
perish.
8. Unless we take immediate preventive
measures, the earth will die.
Activity 3

This activity is to familiarise the use of ‘have
to’ for stating one’s obligation i.e.
something that we must do. Ask the
learners to say what all they have to do in
each of the situations given. Let them share
their ideas in groups. Let one learner note
down all the points raised in a group. After
this ask them to sequence what they have
said using linking words like firstly, then
etc.

Hints

1. To reserve a railway ticket

First of all I have to go to the railway station.
Then, I have to get a reservation form and

fill it up. Next I have to queue up. After that,
as my turn comes, I have to pay for the
ticket and get it reserved.

(Reservation of railway ticket is now a days
done online as well).

2. To organise a tour programme

First, I have to assess the number of persons
who would like to go on a tour. Secondly, I
have to decide which place the majority of
them would like to visit. Thirdly I have to
know which the right time to visit that
place. Then I have to arrange the proper
mode of conveyance. Next, I have to make
adequate arrangements for food and
lodging.

You may ask the learners to do the
remaining questions in a likewise manner.

3. To conduct a film show

4. To organize a campaign for protecting
the environment

Activity 4

This activity is to familiarise the learners
with the use of ‘need to’ for expressing
obligation. Ask the learners to read and
understand the usage of need to from the
text. Then let them replace have to in the
passage quoted from ‘Make the Right
Choice‘ with need to.

Hints:

We need to change our lifestyle.
We need to shop, eat and travel more
intelligently.
We need to pay more for our energy and
use less of it.
Now, ask the learners to select any one of
the situation given in Activity 3 and make
necessary changes to it.

Hints:

To reserve a railway ticket

• First of all I need to go to the railway
station. Then, I need to get a reservation form
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and fill it up. Next I need to stand in queue.
After that, as my turn comes, I need to pay
for the ticket and get it reserved.

Activity 5

This activity is meant for distinguishing or
differentiating an adjunct from a
complement and thereby elucidating the
use of adjuncts.

Process:

Ask the learners to read the passage given
carefully and examine the highlighted
words. Ask them to discuss the features of
these words using the discussion questions
given. Elicit responses from the groups and
consolidate them using the consolidation
points given in the activity.

Hints

1. These words add to the meaning of the
sentences.

2. ‘Fast’ adds to the meaning of the rest of
the sentence ‘The car was moving-‘. It
indicates that the car was moving quickly.
It modifies the verbal ‘was moving’/verb
‘move’. Similarly, ‘suddenly’ adds to the
meaning of the verb ‘stopped’. ‘Alarmed’
says that the passengers, as they woke up,
were alarmed. ‘In fear’ tell us that they were
frightened when they looked out.

3. These are not ‘complements’.
‘Complements’ are words which complete
the sense of a sentence. They are quite
essential to complete the meaning of a
sentence. E.g. ‘He is’ is an incomplete
sentence whereas ‘He is generous’ is
complete. But all the above said words are
not essential to complete the sense of the
sentence.

4. Even if we take them away, we cannot
say that the resultant sentences are
incomplete.

• The car was moving.
• The car stopped.
• The passengers woke up.
• They looked out.

The words coming after the verbs in these
sentences are not quite essential to complete
the sentences. Though not essential, they
are integrated, to a certain extent within
the structure of the clause. These words
function mostly as adverbs/adverbials.
Such words are called ‘adjuncts’. ‘Adjuncts’
may be adverbials, prepositional phrases or
adjunct clauses.

Some examples are given below:

1. Ram was studying as well as he could.
(adverb phrases)
2. Ram was studying last month. (noun
phrase acting as an adverb of time)
3. Ram was studying with great
enthusiasm.  (Prepositional Phrase)
4. Ram was studying although he was very
poor. (Finite verb clause)
5. Ram was studying hard to get a first
class. (Infinitive)
6. Hoping to encourage Ram, his teachers
supported him. (-ing participle)
7. Urged by his parents, Ram worked hard.
(-ed participle)
8. Unaware of their hardships, Ram was
studying. (a verbless clause)
Activity 6

This activity is to elucidate the proper
function of an adjunct in a sentence. Ask
the learners to identify and underline
adjuncts given in the passage.

Hints:

We meet once in a week. We often sit on
the park bench. But it did not happen last
week. We sat in a restaurant comfortably.
We have been meeting like this for a year.

Now, ask the learners frame questions to
each of the sentences to get the adjuncts as
answers.

Hints:

• How often do you meet?
• Where do you sit when you meet?
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• But when did it not happen?
• Where did you sit comfortably?
• How did you sit in the restaurant?
• How long have you been meeting like this?
(Note that the adjuncts do not always lend
themselves to be sure answers to some
questions. Multiple questions also are
possible to arrive at these answers).

Activity 7

This activity is meant for reinforcing the use
of adjuncts in sentences. Ask the learners
to pick out the adjuncts from the sentences
given.

Hints

(1) Quietly  (2) in vain (3) Yesterday
(4) effortlessly

Activity 8

Ask the learners to attempt the task
individually and proceed into pair and
group activity. First of all let the learners
identify the punctuation errors in the
passage.

Hints:

How can we live unless the Earth on which
we live is protected?
People exploit Mother Earth cruelly.

Now, ask the learners to identify and
correct the syntactic errors.
They have to eliminate excess words,
supply missing words and correct the
wrong word order.
Hints

Our hills are eaten up mercilessly by the
machine-monster, the earth mover.

Now, ask the learners to identify and
correct morphological errors.

They have to correct errors related to the
tense form, aspect, agreement and affixes.

Hints:

Environmental issues are very disturbing
to me. People exploit Mother Earth cruelly.
How can we live unless the Earth on which
we live is protected? All our rivers are sand
beds now. Our forests are hunting grounds
for illegal felling of trees. Our hills are eaten
up mercilessly by the machine-monster, the
earth mover. Paddy fields are shamelessly
converted to housing plots. Trees and
vegetations in the homesteads have been
cleared up coolly  for constructing big
houses. Even the grass on the soil is
destroyed happily by concreting the
courtyards. Can we live long like this?


