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The unit focuses on the issues of the marginalised. The sub-issue taken up in this unit is
the gender issues that prevail in the society. As the title itself suggests, it glorifies the
efforts of women in breaking barriers the society has built around them.
The services rendered by a woman to the family are usually not properly acknowledged.
The poem for detailed analysis in the unit is ‘Even Past Fifty’ by the Marathi poet
Shanta Shelke. It portrays a woman who fights the odds of life in the midst of all
troubles and tribulations. She trifles with and negates all her acute problems and the
horrifying realities of life. The poem is followed by a one act play titled ‘The Princess on
the Road’ by British playwright Kathleen Conyngham Greene. Here, a princess leaves
the comforts of royal life and takes to the road, dressed as a peasant girl, in search of
adventure. The princess treads dangerous grounds and finally lands in trouble. The
play reminds us that woman, irrespective of her social status, is always marginalised.
Though she suffers, she possesses the potential to break the clutches and free herself.
The Extended Reading section contains ‘Women’ a poem by Louise Bogan. It depicts
the life of women in general. They are caught in the day to day responsibilities of life
and do not stop for any kind of entertainment. Till the last breath, they toil hard. ‘Only
Daughter’ by Sandra Cisneros in the Extended Reading section is a memoir. Sandra,
who is an established American writer, speaks about how, as a girl child, she was
ignored by her family. In her teenage, as a budding writer she pined for
acknowledgement from her family members but failed to get any. At last, her father,
who was unaware of his daughter’s potential, acknowledges her.
The unit highlights the significance of the theatre in classroom and its relevance with
visual-spatial intelligence. Drama explores human actions, attitudes, values and
relationship. It communicates ideas through the movement and stillness, the sound
and silence of the people involved. The unit makes use of some techniques of the theatre
to ensure thorough involvement of the learners in the process of language acquisition.
The theatre games offered in the unit belong to different categories ranging from Group
Dynamics to Visualisation. They provide ample scope for the development of
communication skills. These theatre techniques lead the learners through a variety of
cognitive processes such as anticipation, prediction, analysis, critical thinking etc. When
applied in the classroom, these techniques demand collaboration and cooperation and
cater to the multiple intelligence of the learner.
Issue : The issues of the marginalised
Sub issue : Gender inequalities

The representation of gender issues in different genres of literature

Learning Objectives
• To develop proper outlook on gender issues.
• To construct various discourses like report, monologue, conversation, narrative,
   review, description etc.
• To read and enjoy pieces of literature like one act play, poems and memoir.
• To think and evaluate critically the issues related to gender and to develop proper
   outlook to work collaboratively in the pursuit of knowledge.

Unit 2
BREAKING BARRIERS
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Module 1

Let’s begin the unit with a theatre game.

You may describe the following scenes on
small pieces of cards/papers.

Prepare pieces of cards/papers on which
you write:

• An old woman – like the old mother in
the story ‘The Tattered Blanket’ (Unit I)

• A house wife – her struggles to manage
things at home on a busy morning

• An employed woman – her struggles at
office

• A working class woman – her struggles
at her workplace

• A girl child – her struggles to learn and
do the household chores while the boy child
relaxes

Divide the class into 5 groups and by lots
let the groups take a card/paper each.

Ask the groups to enact the scene as a mime.

Allot five minutes to each group for
preparation.

Let each group present the mime.

Let the rest of the class describe what their
friends are trying to convey through the
mime.

You may consolidate the points described
by the learners and lead their attention to
the French proverb quoted at the beginning
of the unit.

You may ask the learners to analyse the
proverb.

You may lead the discussion to the sub-
issue - gender inequalities.

You may ask the following questions for this
purpose:

! In what respect do women become
teachers?

! Who do greater jobs – men or women?

!  Whose work is acknowledged more
normally?

Let the learners give their response orally
to the questions.

Consolidate the discussion emphasizing the
need for treating women with due respect
and bringing home the need for gender
equality in all walks of life.

Module 2

Now, lead the learners to the poem ‘Even
Past Fifty.’

Meet the author:

Shanta Janardan Shelke was born on
October 19, 1922 in Pune. She was a
gifted Marathi poetess and writer. Apart
from this she has been a journalist, a
professor, composer, story writer and
translator. She has written for children too.
Some of her compositions have become
immortal as great lyrics or as songs sung
by Marathi greats like Lata
Mangeshkar, Asha Bhonsle and Kishori
Amonkar, to name a few. She has also
contributed extensively to Marathi
literature in the form of novels, character
sketches, interviews, critiques,
introductions etc. She was a columnist and
her articles in them were later published as
books. She has touched all forms of
literature except comedy and play writing.
She died of cancer, on June 6, 2002.

About the poem: Even Past Fifty

‘Even Past Fifty’ is a poem about a woman
who faces the hardships of life with a
smiling face and a cheerful heart. She can
be any middle/ lower class woman in India
whose life is nothing but an incessant toil,
ceaseless struggle and tiresome journey. Yet
she is not ready to admit defeat and she
rises again smiling and singing to herself.
Her house, which demands a great deal of
service and sacrifice from her part, looks
like a doll’s house for her. She continues
her fight with the catastrophes of life with
a broken sword. Her distasteful smile makes
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everything smooth like the moonlight that
smoothens everything. It is with a child’s
innocence that she faces life and fights its
complexities. Her age does not match with
her naivety and that makes her plight even
more pitiable. At times, she plunges into the
ditch of despair, from where she rises like
a phoenix, singing to herself. Her undying
spirit encourages her to go on and fight
back, without considering the prospects of
victory.  ‘Even Past Fifty’ is a simple poem,
but it draws the portrait of a miserable yet
bold woman and thereby inspires many
others to be so.

Process:

You may make use of the picture given
along with the poem to initiate the learners
into the poem or trigger a discussion on the
title of the poem, ‘Even Past Fifty’.

You may read the poem aloud two or three
times.

Let the learners read the poem individually
and keep track of their reading.

Ask the learners to sit in groups and share
what they understood, what they have not
understood and what they found
interesting/surprising.

Let them refer to the glossary if needed.

If any group has problems in
understanding the poem, megaphone the
doubts to the other groups.

You may explain the problem areas if no
group can effectively tackle them.

For example, if all groups fail to explain the
relevance of the expression ‘doll’s house’
you may interact with the groups and ask
questions to channelise their thoughts like:
!Have you ever built/bought a toy home
   for your dolls?
!Have you built houses using cards,
   paper, sand, clay etc.?

!What will you call such a house?

!Is it a real house?

!Will it last long?
Now, ask the scaffolding questions given
alongside the poem to the whole class.

• Let each learner think of the answer.

• Let them scribble the answers in the space
provided in the text itself.

• Allow two or three learners to present
their answers.

• If there are questions for which no one
can find an answer let them sit in groups
and discuss.

Hints for scaffolding questions

1. She is the representative of all middle/
lower class women of India.

2. As a means to escape from harsh realities
of life, at times one has to live in a world of
fantasy. The world of a little girl she creates
is her refuge.

3. It is the long road of life, rather the long
suffering she has endured.

4. Voldemort in Harry Potter, Miss de Vil
in the movie ‘101 Dalmatians’etc.  Let them
also say names of popular evil characters
they know in children’s stories in
Malayalam.

5. Let the learners predict questions on their
own like, ‘How can I make both ends
meet?‘, ‘How will I get back my youth?’,
‘When will my sufferings end?’ etc.

6. The hopes, expectations, tenderness,
youth, beauty and grace of women are
crumpled by the harsh realities of domestic
life.

7. Let the learners answer yes/no as they
interpret. If they answer ‘yes’ they may say,
every woman hides her sufferings in her
smile as she is destined to be so before
others. If they answer ‘no’ they may say,
the smile she shows before others is her own
choice to cover all her sufferings cleverly.

8. It is not just the long gap between their
meetings. Though they meet often they
never realise the fact that they are getting
older and older as they never get time for
thinking about anything. Once they get time
for looking back at their life it becomes too
late. The ‘her’ can even be her own
reflection on the mirror.
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9. Woman’s life in Indian context is more
or less the same in her girlhood, teenage,
youth and even past fifty. She leads a life
of suffering and toil. Even past fifty, her
mind remains to be that of a child with all
its innocence and naivety.

Let the learners revisit the poem ‘Even Past
Fifty’.

Invite their attention to the figures of
speech used in the poem.

Ask the learners to read the lines:

‘She has made distaste smile,

Like moonlight that makes everything
smooth.’

The figure of speech here is simile. The
woman in the poem conceals her distaste
that is surfacing in her heart. ‘She smiles,
when she is not happy’. Her smile is likened
to moonlight.

We also find the use of metaphor in the
expression, ‘a flower, crumpled in a fist’.

To analyse the poem further you may ask
a few questions like:

•How does the woman reduce the effect
of the problems that she faces?

List words and expressions that show her
sufferings.

- difficult questions, tangle, distaste,
despair, crumpled

Which are the words and expressions that
suggest the good spirits of the woman?

• she has simplified difficult questions

• she could fit the tangle into a simple frame

• she made distaste smile like moonlight

• she rises again, smiles or sings to herself

Now, lead the learners to the textual
activities

Hints for textual activities

i) running the household - a childhood
                                            game

 catastrophes in life – evil spirits in

                                   children’s stories

 distaste – smile

 flower – crumpled flower

ii) Let the learners mark the lines in the
poem to support their answer. They can
identify lines expressing sympathy, sorrow,
pathos, wistfulness and fantasy.

iii) The metaphor of ‘hollowness of froth
rising above the stream of her life’ is a very
powerful visual to portray the life of a
woman past fifty. The grey hairs rising
above her head are the froth rising above
the stream of her life. Streams froth either
when they fall from great heights or at
places where the river /stream meets with
the stream (estuary). Hence her life is the
stream that froths.

iv) The poem is full of images that describe
the life of the middle-aged woman such as:
a little girl at heart, one who lives in a doll’s
house, one who has travelled a long road
yet not fatigued, one who fights with
blades of grass, one who wipes the sweat
from her brow, one who holds a broken
sword, one who has made distaste smile, a
flower crumpled in a fist, one who has the
hollowness of froth rising above the stream
of her life.

Module 3

Let’s begin with a theatre game.

Divide the class in four groups and assign
them a corner of the classroom.

You may call out ‘corner’ with a clap and
each group assembles in their respective
corners. Lead the learners to select their
favourite visuals from the poem ‘Even Past
Fifty’.

• Allow them to use minimum readily
available props for improvisation.

• Ask the groups to present the still scenes
one by one.

• Allow the groups 10-15 minutes to plan
the events.

• Invite one group for presentation.

• Clap your hands once for the group to
switch to the next still.
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• In 2-3 minutes time a group’s presentation
should be over.

• Now, ask the next group to present the
stills.

• After the entire presentations, let the
groups evaluate the presentations.

For this you may ask:

!How effective was the presentation?
!Did they use any props?
!Was it meaningfully done?
!Did they smoothly switch over to the
successive stills?
You may lead the learners to the poem
‘Women’ given in the Extended Reading
section of the unit on Page 61.

About the author

Louise Bogan (1897 – February 4, 1970)
was born in USA. She was appointed the
fourth Poet Laureate to the Library of
Congress in 1945. She brought a different
perspective to the traditional viewpoint of
women. Not only was it difficult being a
female poet in the 30s and 40s, but her
lower-middle-class Irish background and
limited education also brought on much
ambivalence and contradiction for Louise
Bogan. She even refused to review women
poets in her early career and stated, ‘I have
found from bitter experience that one
woman poet is at a disadvantage in
reviewing another, if the review be not
laudatory.’ Bogan did not discuss intimate
details of her life (and disdained
such confessional poets as Robert
Lowell and John Berryman).

Most of her works were published before
1938. This includes Body of This Death 
(1923), Dark Summer (1929) and The
Sleeping Fury (1937). In late 1969, shortly
before her death, she ended her thirty-eight
year career as a reviewer for The New
Yorker. 

One of her admirers was W. H. Auden.  She
was a strong supporter, as well as a friend,
of poet Theodore Roethke. She died on
February 4, 1970 in New York City.
Elizabeth Frank’s biography of Louise
Bogan, Louise Bogan: A Portrait, won the
Pulitzer Prize in 1986. 

About the poem: Women

Louise Bogan’s poem, ‘Women’ draws the
dark picture of how women lead a life of
confinement and claustrophobic
entrapment in a patriarchal society. The
poet does not raise an explicit plea for
changing the plight of women, but she just
draws our attention towards how they live
in our society. All those absences in the life
of a woman make her a pathetic or rather
a pitiable figure which would change only
when she realises that her life is nothing
but a long chain of drab and banal
commonalities and dreary nothingnesses.
But, ‘wilderness’ being a metaphorical
representation of all that is untamed and
unbridled in human nature, they should
have one.  Even the most common sight
outside the interiors of the house is alien to
them. They wait and stiffen instead of
travelling to the distances and ending to the
rhythm of a dance or a song. They don’t
have variety in life and their love,
benevolence and providence end up as an
eager meaninglessness. They are
accustomed to no nice words spoken to
them other than shouts and cries. They are
not permitted to carry their life outside the
doorsill without spoiling it. Actually women
are forced to be so, against their will and
desire. Thus, the poem turns out to be a
mirror held up to the plight of women in
our society. Benevolence, providence and
tolerance are the conventional values
attributed to a woman which tame her and
domesticate her so as to nullify the
‘wilderness’ in her. The wilderness, here, is
the liberating force/urge that should be
promoted and cultivated in women, instead
of all those stereotyped characteristics of
traditional womanhood. Thus the poem
when re–read with more care and
attention will turn out, to be a powerful
political poem, written against the pathetic
plight of women in a male–dominated
society where what the male enjoys is
denied to women. In other words, it is a
poem which contents against gender–
discrimination.
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An analysis of the poem

The statement that women have no
wilderness in them itself contains the crux
of the poem. They are provident enough to
remain content in the ‘tight hot cell’ of their
heart. Here the reference to ‘tight’ is
suggestive of the lack of freedom in their
life. They, without fluttering their wings,
stay within the four walls of their homes.
But their hearts are hot. The heat could be
a reference to the pent up agony and
frustration which have no outlets. They
sacrifice everything and are provident. The
‘cell’ and the ‘wilderness’ are contrasting
images. ‘Dusty bread’ is suggestive of the
monotony in their life.

Men go round the world and enjoy all that
the world offers. Women, who are confined
in the closed corridors of their dwellings,
are denied the sight of grazing cattle or even
the soft murmur of snow water flowing
through culverts. The water in the culvert
is shallow and clear. It does not even qualify
to be a stream or a river. It is just a trail of
water. A woman, who is caught in
domestic chores, does not even hear the
sound of the flow of water under a culvert
which is one of the commonest sounds.

Women do not set out on a journey. Instead
they stay back or wait. The lack of mobility
makes them stiff. When they should bend
on occasions which demand them to, they
stiffen. Though benevolent and generous
they never get acknowledged and men
oppose them for being so.

Women’s life is confined to the limited
world of domesticity which is not spiced
with varied outdoor experiences such as
involving in hard manual labour, (‘clean
wood cleft by an axe’) and agrarian
activities, (‘so many crops to a field’). The
emotional trauma they undergo as a result
of the meaninglessness of their love and the
ingratitude of the dear and near ones result
in losing their emotional stability. At times,
they are either too tense or too lax. Even
the softest whisper reverberates in their ears
like a thunderbolt. When, they succumb to
the injury called life, their body is being

taken out of the doorsill to the grave, the
curtain finally falls and the tragedy ends
in silent acceptance of their fate.

Hints for scaffolding questions

1. The providence they have, restrains
women in expressing their ‘wilderness’
which is an urge within to break all social
norms constructed by the male-dominated
world.

2. ‘Content’ is used ironically here. No one
can be content in a tight hot cell and to eat
dusty bread.

3. They do not see cattle cropping grass...

4. Learners can answer yes/no but they
have to justify their answer. If they say ‘No’
they may have to say something like: The
last line, ‘They should let it go by,’ though
suggests silent acceptance of fate, conveys
strong protest from the part of a woman
against her plight in a male dominated
world.

Module 4

Choreographing the poems (Even Past
Fifty & Women)

Assign both the poems by lots to the groups.

Planning

Before choreographing the poems the
learners may be directed to plan the
sequence of events in both the poems. For
this, you may ask questions like:

!What are the major themes of the poems?

!What are the sub themes?

!What is the mood of the poems?

Now, you may lead them to discuss how
to choreograph the poems. For this you may
interact with the learners as follows:

! You have enacted mimes that are
concerned with the problems faced
by women in the beginning of this unit,
haven’t you?

! Here, you are going to visualise these two
poems. For this, you have to identify
different visual sequences in both the
poems. But, you cannot present those
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visuals as such. You have to think of
connecting them with real life situations.
How can we visualise these poems in the
context of real life?

! What are the actions to be performed?

! Who are the characters involved in these
actions?

!How do you sequence these actions?

! Where do these actions take place?

! What actions can be performed?

! Who are the singers (chorus)?

Now, let the groups write the script for the
choreography.

Ask the groups to tune the poems. Let them
rehearse the choreography and synchronise
actions with the rhythm of the song.

Let the groups perform the choreography.

Generate a discussion on the performance.

!Was the performance interesting?

!What refinements are needed and where?

!Were the characters fully involved?

!Were the actions sequenced logically?

!Was the setting apt to the situation?

Let the groups report what refinement can
be made on their script and performance.

Module: 5

Now, lead the learners to the one act play
‘The Princess on the Road’

About the Play: ‘The Princess on the
Road’

‘The Princess on the Road’ is an interesting
one-act play which centres around a
princess who is ill-treated by the villagers
when she sheds her royal attire and appears
dressed up as a peasant girl to exercise her
royal prerogatives. The princess assumes
this humble grab because she is overjoyed
in making her life adventurous and exciting.

The author throws light on how women –
especially if they don’t have respectable
positions-are singled out by the society. We
find the villagers–particularly the women-
eager to brand the helpless girl, a criminal.

At the end of the play the readers confront
questions like:

!Who has the last laugh –the princess or
the villagers?

!What determines the worth of a woman–
social status or innate talents?

Though the play ends in the return of the
princess to the palace, it leaves these
questions open for further debate and
discussion.

Introducing the Play

You may read aloud in the class the
following passage from the plot summary
of ‘Alice in Wonderland’.

Now, divide the class into five groups.
Assign a small portion of the passage to
each group. You may divide the passage
as follows:

1. Alice is very bored and sleepy while
sitting with her older sister outside, until
she sees a White Rabbit looking at his watch
and talking to himself.

2. She follows the Rabbit down a very deep
rabbit hole and ends up far beneath the
ground in a hall with a tiny locked door
that leads to a beautiful garden.

3. She eats and drinks things that make her
change in size, but she is still unable to get
through the door into the garden.

4. When she becomes huge, she cries in
frustration and when she shrinks, she is
small enough to swim around in a pool
made of her own tears.

5. In the pool, she encounters many
creatures, including a Mouse. The creatures
and Alice manage to get out of the pool and
dry off, but Alice is soon left alone.

You may ask the learners to go through the
portion assigned to them. Let them present
the portion of the story in the form of a skit
before the class. The presentation should
be in the sequence in which they appear in
the passage.
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Now lead the learners to Pages 39 to 41 of
the one act play.

Process reading

• Let the learners read the part of the one
act play ‘The Princess on the Road’
individually.

• Let the learners mark ", ?, ! with a pencil
to keep track of their reading.

•Let them fill in the self assessment
checklist on reading on Page 40.

• Let the learners sit in groups (5-6
members) and share what they have
understood, what they haven’t understood.
Let them also share what they have found
interesting/surprising in that part of the
one act play.

• If there are words/expressions they
haven’t understood let them refer to the
ready reference given at the end of the one
act play or to the glossary given at the last
pages of the Reader.

• If a group can’t understand a certain
area, encourage them to raise their doubts.

• Megaphone their doubts to other groups.

• If no group can clarify the doubt raised,
you can scaffold them by asking simple
questions.

For example, if a group finds the expression
‘village of the dead’ incomprehensible you
may ask questions like the following to
clarify the expression.

!Can a dead body speak or move?

!Imagine a place full of dead bodies. How
will the place appear – noisy or quiet?

!Do you think the village is full of dead
bodies?

!Why did the author call it ‘the village of
the dead’?

After clarifying all the difficult areas, let
them asses their reading.

Remind the learner to identify words to be
recorded in the personal wordlist boxes
given along with the one act play. They

should write the word selected, its meaning
and use it in a sentence.

Now, let the learners read the passage again
and attempt the scaffolding questions (1-
6). Let them think of the possible answers
to the questions and note them down
individually. After individual attempt, let
them share it in groups.

Hints for scaffolding questions

1. Her dress suggests her efforts to be like a
peasant girl.

2. ‘You’ may refer to the subjects of her
country.

3. The real life is outside the huge walls of
the palace – the diverse experiences make
life worth living-life in the palace though
comfortable, is boring and monotonous.

4. Florimund will laugh at the way she has
dressed up in rags.

5. In the village she finds cottages and fields
which are quite different from the sights in
and around the palace.

6. Elicit responses from the learners. Try to
establish the point that the princess is used
to being served instead of helping herself.

Pause and reflect

Ask the learners to read and find out pieces
of conversation that tells about the royal
qualities of the princess dressed up as a
peasant girl. Let them read out the pieces
of conversation. This may be done
individually.

Module 6

Now, let the learners play a theatre game.
In this game the learners are asked to stand
in a straight line one behind the other.
Learners are not allowed to talk at any
point in the game. You may go near  the
last person in the line and tell him/her (in
a hushed voice) an abstract idea to mime a
sequence of actions (motherhood, old age,
rearing pets etc.) The last person in the line
touches the shoulder of the person standing
before him/her and asks to face him. The
last person mimes the idea only before this
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person and he/she then calls the next
person before him/her and mimes. The
game continues till the first in the line shows
the actions to all the others and let each of
them say what they tried to present. You
may finally tell the class the idea you gave
to the last person in the line.

Now, divide the class into groups. Ask each
member of the group to read the play
(Pages 42-44).

Follow the process of reading.

Now select one member from each group
for reading the play aloud. You may hide
the readers behind a screen so that the
learners feel it like a radio drama.

Note:

• Reading aloud a play is an interpretive
reading of the play.

• The presentation is aimed at creating
voice modulation and breaking the
sentences into meaningful chunks with
proper intonation.

• No properties or costumes need be used.

• An introduction with necessary
information may be given before the
reading aloud of the play.

Ask the audience to comment on the
presentation.

Let the learners assess the reading aloud of
the play making use of the assessment
questions that follow:

Assessment Questions

!Was the introduction good?

!Did the characters interact effectively?

!How effective was the voice modulation?

!Was the reading audible?

!How effective was the pauses in the
sentences and between sentences?

!Was there proper tone variations?

Now, ask the learners to reread the passage
and attempt the scaffolding questions
(7-11) and write them down individually.

Hints for scaffolding questions:

7. She is ‘a girl of the people’ only in
appearance. Her thoughts and actions
remain unchanged.

8. Yes, she is a princess and is used to
commanding her attendants.

9. He tries to express his contempt. It tells
the viewer about the unrefined behaviour
of the villagers.

10. She appears in dusty rags. Her
appearance makes the villagers call her a
‘vagabond’.

11. They behaved rudely; not ready to
believe her words.

a) They considered her a vagabond.

Pause and reflect

Ask the learners to sit in groups and discuss
the possible thoughts of the princess in the
midst of a group of suspicious villagers.

You may provide discussion points like:

• Intention of the princess in visiting the
village

• The attitude of the villagers towards the
princess.

• The reactions of the princess.

Now, ask the learners to answer whether
the  princess regrets on her decision.

Module 7

Let’s have a creative drama game. Of the
two learners selected, one sits on a bench.
The learner on the bench has no idea about
the role he/ she is going to perform until
the second learner enters the scene. The
second learner has decided who he/she is
and has fixed the role for the learner sitting
on the bench. The learner on the bench has
to adapt to the situation. Both have to
develop their characters bit by bit. The scene
ends when one learner exits after the
viewers figure out who they are.

For example, the second learner (B) decides
that the learner on the bench (A) is his/
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her favourite author. ‘B’ expresses his/ her
happiness on seeing his/her favourite
author, asks for autograph and speaks to
the author about his/ her books. ‘A’ should
respond appropriately.

Now lead the learners to continue reading
the one act play (Pages 45-46)

Follow the process of reading as mentioned
earlier.

Now, let them answer the scaffolding
questions (12-15).

Hints for scaffolding questions:

12. Let the learners make their predictions.
Elicit free responses from the class.

13. The juggler is clad in gorgeous and costly
clothes.

a) Let the learners express their views on
the point raised citing examples from their
own experience.

14. ‘These’ refers to the villagers. It shows
the attitude of the princess towards them.

15. If the learners agree they may justify
the answer using points like:

• Society fixes certain code of conduct for
people belonging to different social strata.

• Behaviour is more significant than
appearance.

If the learners disagree, they may justify the
answer using points like:

• It is the situation that decides the behavior
of a person.

•The villagers are misled by the appearance
of the princess and fail to notice the
elements of royal background in her deeds.

Pause and reflect

Let the learners discuss in groups the
possible ways in which she could prove her
identity.

Lead the learners to attempt vocabulary
activities 2 & 3 on Page 55 of the Reader.

Vocabulary activity 2

Ask the learners to read the example given
and make a list of musical instruments they
are familiar with. Then, let them find the
names of the persons who play these
instruments. They may seek the help of a
dictionary if needed.

Sitar - Sitarist

Piano - Pianist

Tabla - Tablist

Drum - Drummer /
Percussionist

Vocabulary activity 3

Lead the learners to read the sentence, ‘The
princess put on the simple clothes of a
village girl’. Ask them to refer to a
dictionary and find out the meaning of ‘put
on’.

Now let the learners work in groups and
make a list of other phrasal verbs with ‘put’.
They may also write the meanings of these
phrasal verbs.

E.g.

• put off - to postpone

• put across – to communicate ideas,
 feelings etc.

• put aside – to ignore or forget something

• put away – to put something in a place
after using it

• put by – to save money for a
particular purpose

Ask them to fill in the given sentences with
appropriate phrasal verbs.

Hints:

1. Put by

2. Put off

3. Put out

4. Put across

5. Put the book aside

Now, lead the learners to Language
Activity 2 on Page 62. This activity is
included in this module because it is linked
to the part of the play transacted through
this module.
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Let the learners read the stage directions
given in the one act play (Pages 39, 41, 42,
45, 48, 50, 51). Ask them to underline the
words which describe the actions of the
characters.

Now, let the learners prepare similar stage
directions using the hints provided in the
activity.

Hints:

• Johnny enters. He walks to the centre of
the stage. He sits on the platform.

•Villagers enter. They dance and sing.

• Their dress is soiled.

•Their baskets are filled with agricultural
produce.

Module 8

Now, ask the learners to read the remaining
part of the play (Pages 47- 51). Follow the
reading process mentioned earlier.

Hints for Scaffolding Questions

16. Let the learners give their personal
impression. Elicit free responses from the
class and generate a discussion.

17. Let the learners give their own
responses. E.g. If  I were the princess, I
would intimidate them by shouting at them.
Or, I would persuade them to obey me by
promising them expensive gifts.

18. Johnny is surprised.

19. The princess comes back to her real self
and uses a language befitting her royal
position.

20. Yes, when she could mesmerise the
villagers with her jugglery she regained her
power to command.

21. Experience has taught her new lessons
– life is not as easy as she thinks – self
confidence and intelligence alone saves one
from adverse situations.

Pause and reflect

Let the learners make an announcement
after writing the script of what they are
going to read out.

A possible sample is given below:

Ladies and Gentlemen

Here we have Her Highness the Princess to
perform before you a spectacular trick with
apples, a real feast for your eyes. Yes, here
she comes! Watch the show! Enjoy!

Module 9

Ask the learners to be in groups, plan and
rehearse to perform the play ‘The Princess
on the Road’ in the class.

Before the performance of the play fix the
indicators for assessment. The following
indicators may be used for evaluating the
performance.

1. Dialogue presentation
Audibility
Voice modulation
Tempo

2. Body Language
Gestures
Postures
Facial Expression

3. Stage Sense
Position of the characters
Movements
Music
Props
Costumes

4. Coordination
Involvement of all the members
of the group.

Module 10

Now, lead the learners to the vocabulary
activity 1 on Page 55.

Let the learners sit in groups and make a
list of words describing the major characters
of the play. Ask them to share their findings
in the group and refine it.

Hints:

Characters Words describing the
            characters

Princess adventurous

Johnny innocent
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Juggler optimistic, enthusiastic

Betty confident, silly

Now, lead the learners to textual activities
on Page 52.

Textual Activity i

Let the learners prepare a report of the
events that happened in the village. The
learners have to go through the following
steps while preparing the reports.

Process

• Individual attempt

• Self assessment using the checklist on
Report on Page 52

• Refinement in groups

Interact with the groups asking questions
like:

! What details have you included in your
report on the location, time, number of
people involved etc.?

!  What are the major events that
happened?

!What provoked the villagers?

!How did the Juggler handle the situation?

• Let them sequence the events logically.

• After the final refinement in groups let
the groups present their report.

• Ask the class to assess the presentations
and select the best one.

• Edit it following the process for editing.

Activity ii

To the teacher:

• Monologue is a speech performed by a
single actor in a play or film. It may be a
piece of theatre in itself, or it may be a single
moment in a longer script; there may be
other characters listening in, or the
performing actor may be alone on the stage.

• A monologue expresses the thoughts of
a person.

• It usually has a beginning, middle and
end.

• It reveals something - be it a story, a
secret, an answer to a question, or an
emotional outpouring.

Process

• Initiate a discussion on the features of a
monologue by citing samples from films or
plays.

• Let them attempt the monologue
individually.

• Let them assess their writing using the
self assessment checklist on monologue on
Page 52.

• Ask the learners to sit in groups.

• Interact with the groups asking questions
like:

! What would be the reaction of  Florimund
when he finds his princess missing?

! What may be his plans to find out the
princess?

• After the refinement in groups let them
present the monologues.

• Edit the best out of the presentations.

Module 11

Activity iii

Lead the learners to construct the
conversation between the juggler and the
princess.

Process

• Individual writing

• Self assessment using checklist on
conversation on Page 52

• Sharing and refining in groups

• Presentation

• Editing

• Role-play the conversation in the class.

Note:

Ask the learners to sit in pairs. Let one
member play the role of the princess and
the other play the role of the juggler. Now,
roleplay the conversation. After the
performance the other learners may make
comments on it.



74HANDBOOK ENGLISH      STD IX

Activity iv

Let the learners attempt the narrative on
what happened as a result of the visit in
disguise of the princess to the village.

Process

You may ask questions like:

!Where does the narrative take place?

!Who are the major characters involved?

!What happens to them?

!How will you begin the narrative? {with
a dialogue/action/description of the place}

!What are the contrasting elements in the
narrative?

!What do the characters feel/see/hear/
speak?

• Let the learners write the narrative
individually.

• Let the learners fill in the self assessment
checklist on narrative on Page 53.

• Refinement in groups

• Presentation

• Editing

Module 12

Activity v

Ask the students to attempt a review of the
one act play ‘The Princess on the Road’.
Follow the steps given below. Ask the
learners to refer the tips provided in this
book.

Pre-writing stage

Lead the learners to discuss the features of
one act play (plot, settings, characters,
dialogues, conflicts etc.) and the standards
to be fixed for a good one act play. You may
use following questions to channelise  the
discussion.

!Is the beginning of the play sufficiently
dramatic?

!Is the plot believable/convincing?

!Are the dialogues apt?

! How effectively are the characters
established?

!Is the ending of the play powerful?

! Is the title of the play interesting and
appropriate?

Writing stage

• The learners  sit in groups and share their
views and write a draft of the review.

• Let them assess the review using the self
assessment checklist on Page 53.

• After reading the draft, each member can
seek peer opinion for modifications.

•Presentation

• Editing

Module 13

Only Daughter

Note:

Sandra Cisneros was born on December
20, 1954. She is an American writer best
known for her acclaimed first novel The
House on Mango Street (1984) and her
subsequent short story collection Woman
Hollering Creek and Other Stories (1991). Her
work experiments with literary forms and
investigates emerging subject positions,
which Cisneros herself attributes to
growing up in a context of cultural
hybridity and economic inequality that
endowed her with unique stories to tell. She
is the recipient of numerous awards
including a National Endowment for the
Arts Fellowship, and is regarded as a key-
figure in Chicana literature. Cisneros’s
early life provided many experiences she
would later draw on as a writer: she grew
up as the only daughter in a family of six
brothers, which often made her feel
isolated, and the constant migration of her
family between Mexico and the USA
instilled in her the sense of ‘always
straddling two countries ... but not
belonging to either culture.’ Cisneros’s
work deals with the formation of Chicana
identity, exploring the challenges of being
caught between Mexican and Anglo-
American cultures, facing the misogynist
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attitudes present in both these cultures, and
experiencing poverty. For her insightful
social critique and powerful prose style,
Cisneros has achieved recognition far
beyond Chicano and Latino communities,
to the extent that The House on Mango
Street has been translated worldwide and
is taught in American classrooms as a
coming-of-age novel. Cisneros has held a
variety of professional positions, working
as a teacher, a counselor, a college recruiter,
a poet-in-the-schools, and an arts
administrator and has maintained a strong
commitment to community and literary
causes. Cisneros currently resides in San
Antonio, Texas.

You may introduce the memoir by giving a
link talk like:

You have gone through two poems dealing
with the issues of women in general. You
have also read the play ‘The Princess on
the Road’ in which, a woman is ill-treated
just because she appears like a commoner.
The gender discriminations of the present
world are a bit different as women come
out of their homes now. They work, write
and compete with men in all walks of life.
But, discrimination continues even now in
newer forms. Here you see how a Mexican
American writer has overcome all these
discriminations and made her family proud
of her.

Before asking the learners to read the
memoir, initiate a discussion by asking
questions like :

!How many siblings do you have?

!Do you think that a girl child faces
discrimination even at her home?

!Do you think it is right to treat girls in a
different way from that of boys?

!Is it right to judge people based on their
gender?

Seek individual responses at random.

Consolidate the main ideas that arose in the
discussion like:

- All are equal in our society.

- Everyone must be given fair treatment.

- No gender bias should prevail.

- We must protest against gender
discrimination.

Now, lead the learners to the Reader. Ask
them to read the first 7 paragraphs of the
memoir silently. After reading, divide the
learners into groups. Let them share their
ideas and try to answer the questions given
alongside.

Hints for scaffolding questions

1. Writer/Teacher

2. As the author describes, it is really bad
for a girl child to be the only daughter.

3. Her brothers found it beneath them to
play with their sister. They were brought
up in a world where masculine value
system dominated. They were of the
impression that playing with a girl was
unbecoming of their boyish spirit.

4. Describing as ‘My only daughter’ has an
element of pride in it. But, introducing her
as ‘Only my daughter’ is indicative of her
insignificant role in the family. It means she
is just a daughter, nothing more, nothing
less.

Now, let the learners read the remaining
paragraphs of the memoir on their own.
Let them discuss the answers they wrote
for the scaffolding questions. Help them if
they find it difficult to understand the text/
questions.

Hints for scaffolding questions

5. Her father forgot even the existence of
his only daughter. His inner wish to have a
son who would earn for the family reflected
in his words. The daughter felt herself
erased from this world.

6. He was a labourer. This, we can identify
from the description ‘hands stubbed by a
history of hammer and nails and twine and
coils’.
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7. A typical Indian family also has similar
features. But, let the learners come up with
their own impressions of Indian families.

8. No. Finally, she became the pride of the
family. The sentence, ‘Where can we get
more copies of this for the relatives?’,
justifies this.

Module 14

Hints for textual activities

i. Let the learners narrate an incident from
their life. Follow the process stages of
writing a narrative as detailed earlier.

ii. Let the learners describe their home,
keeping the process stages of writing a
description.

Module 15

Lead the learners to the language activities
given on Pages 63-65.

Activity 1a

Ask the learners to rewrite the sentence
with appropriate punctuation marks. Elicit
from them which are the important
punctuation marks in English and where
they are used.

Hints:

With proper capitals and punctuations the
sentence would appear like this:

‘Oh! Don’t touch me! Can’t you see? Don’t
you know? I am the Princess.’

Invite the learners attention to don’t &
can’t. They are examples of a type of elision
in which a word is contracted by removing
one or more letters. It is indicated by an
apostrophe.

Activity 1b

Now, ask them to list the punctuation
marks in the table provided in the Reader.

Lead the learners to a discussion on
different types of sentences and sensitise
them on the appropriate punctuation mark
used with each type of sentence. For this
you may make use of the examples of
various types of sentences from the one act

play. List these sentences on the black
board. Ask the learners to read them and
identify the difference between these
sentences. Let them predict the appropriate
punctuation mark which should go along
with each sentence. Provide scaffolding if
necessary.

Activity 3

Ask the learners to read the sentences given
in Activity 3 on Page 63.

Now, let them frame questions to get the
words in italics as answers.

Hints for Activity 3a

1. What did she take?

2. What did she give the ducks? /Whom
(who) did she give the loaf to?

3. What did you pluck?

4. Who did you see?

5. Who did he give a cup of milk to?/What
did he give?

Hints for Activity 3b

Let the learners share their views on the
objects identified on the basis of the
questions in the Reader.

There are two objects in sentences 2 and  5
are answers to the questions.

In  sentence 2 the second object, ‘the ducks’
receives the first object, ‘the loaf’.

In sentence 5 the first object, ‘me’ receives
the second object, ‘a cup of milk’.

Consolidate the discussion with the help of
the points given under the heading ‘Let’s
sum up’.

Activity 4

Ask the learners to read the passage from
‘The Princess on the Road’ and underline
the direct objects of the verbs in each of the
sentences.

Hints

Princess: (sobbing) Oh! I wanted an
adventure, I left them all and borrowed a
peasant girl’s clothes. Then these said I
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had stolen their things. I only took a little
milk and bread and flowers.

Now, ask the learners to frame questions
to get the direct objects (underlined words)
as answers.

Hints

1. What did you want?

2. Who did you leave?

3. What did you borrow?

4. What did they say you had stolen?

5. What did you take?

Module 16

Activity 5

Lead the learners to identify the direct and
indirect objects in the sentences.

Hints

1. He gave the Princess (indirect object) a
loaf of bread (direct object)

2. Could you send me (indirect object) the
cart? (Direct object)

3. I will give you (indirect object) an apple.
(Direct object)

4. Let me make you (indirect object) some
tea. (Direct object)

Activity 6

Now, let the learners complete each
sentence filling the blanks with a direct
object and an indirect object.

Hints

1. They brought me a book.

2. He offered her a gift.

3. Ravi taught him English.

4. Sushil wrote a letter to me.

5. My friend owes me a lot.

Activity 7

Now, ask the learners to read the passage
given as Activity 7 on Page 65.

First, let them identify the punctuation
errors. Ask them to correct the errors by
providing appropriate punctuation marks.

Hints:

After reading the play ‘The Princess on the
Road’ my friend Rani said, ‘Wow!  What a
great play! Let’s stage it. Who’ll do the role
of the Princess?’ I said, ‘I could do the
role’....Where we  shall get the costumes
from?...

Now, ask the learners to pick out the
syntactic errors in the passage. You may
ask the learners to eliminate excess words,
supply missing words and correct wrong
word orders.

!Where shall we get the costumes from?
(wrong word order)

Now, ask the learners to identify the
morphological errors in the passage. They
have to look for wrong tense forms,
aspectual errors and errors in agreement
and affixes.

Hints:

Thus we began the rehearsal. (Wrong tense
form)

Again, Rani came with a solution. (Wrong
tense form)

She said that she would borrow the
costumes from him. (The verb after the
modal auxiliary is wrongly used)

But she also insisted that I should keep them
safely. (The verb after the modal auxiliary
is wrongly used)

Module 17

Textual Activity vi

As an end product of the unit, each group
may be asked to compile their reviews and
publish a ‘Book of Reviews’. For this, let the
learners review the short stories and poems
they have already studied this year. You
may also instruct the group members to
prepare a  preface, cover page etc. for their
‘Book of Reviews’. Let them word process
it, make it attractive with photographs,
illustrations etc.


