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A Message from the President 
Hillary Reid, CVA-CASP President 2016-2017 

Hello CVA-CASP Affiliate and congratulations on kicking off 
another school year! I have to start this message with how 
thankful I am to be so involved with CVA-CASP and having 
the opportunity to be involved at such an organizational lev-
el. Attending the CASP Affiliate Day in Sacramento last year 
with Past President Ashley Trippel opened our eyes to the 
caliber of involvement and support of our county offices, 
districts, community, and board members. It is definitely not 
the “norm” other affiliates are experiencing. To say we are 
lucky, is an understatement. So to all, thank you for sup-
porting CVA-CASP in whatever capacity you choose. It allows 
the betterment of the already high caliber of school psy-
chologists we have in this area.  
 
This year we have already gotten off to an exciting start with one incredible training, two 
socials, the CASP Conference, and Outstanding School Psychologist award. Our first big train-
ing of the year with was is September with Tricia McKale Skyles of Safe and Civil Schools. She 
came and presented to school psychologists from Fresno Unified, Fresno County Office of 
Education, Central Unified, and several other districts. Skyles’ training on supporting staff 
though an MTSS framework was an expansion of the behavioral intervention focused train-
ing provided by CVA-CASP last fall. The training covered components of the STOIC frame-
work and CHAMPS. I want to make sure to specifically thank Fresno Unified for their gener-
ous contributions toward this workshop!  
 
Several CVA-CASP members were able to attend this year’s 2016 CASP Convention on Advo-
cacy and Intervention for Traumatized Youth. Many CVA-CASP members contributed to the 
conference through presenting, participating on panels, volunteering, and organizing and 
the conference from the beginning.  While there, Lissa Vazquez of Fresno Unified was hon-
ored as the Region III recipient of the Nadine M. Lambert Outstanding School Psychologist 
Award! We are honored to have her in our affiliate and we would like to extend one more 
congratulations to her on receiving this well-deserved award. Thank you for all the work and 
heart you have put into improving the lives of thousands of students and our profession.  
 

Continued on page 12.  
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CVA-CASP Board 
2016-2017 

Name Position Email 

Hillary Reid  President hreid@fcoe.org 

Deeds Gill President Elect Deeds.Gill@fresnounified.org 

Ashley Trippel Past President ashley.trippel@fresnounified.org 

Simon Villalobos Treasurer svillalobos@centralusd.k12.ca.us 

Cy Hiyane Secretary cyhiyane@cusd.com 

Elizabeth Hayashi Newsletter Editor ehayashi@centralusd.k12.ca.us 

Tristan Kuizenga Webmaster tdkuiz@gmail.com 

Roger Casanova CSUF Student Rep 
Rogercasanova 

@mail.fresnostate.edu 

Madison Mclachlin National Student Rep Madison.Mclachlin 

Sydney Mulroy Pacific Student Rep smb19@fpu.edu 

Sue Goldman Member at Large suegoldman@cusd.com  

Alexander Merrell Member at Large akmerrell@mail.fresnostate.edu  

Deeds Gill New Member Recruitment Deeds.Gill@fresnounified.org 

Valarie DeFehr Public Relations Chair vdefehr@fcoe.org 

Amy Balmano CASP Region III Rep amybalmanno@yahoo.com 

Alissa Vasquez  FUSD Rep alissa.vasquez@fresnounified.org 

Valarie DeFehr FCOE Rep vdefehr@fcoe.org 

Larry Loll Central Rep larry.loll@centralusd.k12.ca.us 

Maya Bettencourt Kings COE Rep mbettencourt@kings.k12.ca.us  

Karen Pivirotto Merced COE Rep kpivirotto@mcoe.org 

If your District is not represented and you are interested in joining the CVA-CASP Board, let us know!  

mailto:ashley.trippel@fresnounified.org
mailto:moates@centralusd.k12.ca.us
mailto:suegoldman@cusd.com
mailto:akmerrell@mail.fresnostate.edu
mailto:mbettencourt@kings.k12.ca.us
mailto:kpivirotto@mcoe.org
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Meet Our Newest Board Members 

Sydney Mulroy 

Fresno Pacific University 

Representative 
 

Sydney Mulroy is a 3rd year grad-

uate student in the School Psy-

chology Masters/PPS Credential 

program at Fresno Pacific. She 

graduated from Fresno State in 

2012 with a BA in Psychology, 

where she first learned of and became interested in the 

field of school psychology. Sydney has worked as a special 

education instructional aide and substitute teacher with 

Sanger Unified and Clovis Unified. She completed her 

practicum hours in Sanger, Clovis, and Fresno Unified, and 

is currently completing her internship with Central Unified. 

She is looking forward to graduation in the spring and con-

tinuing to serve the needs of students and families in the 

Central Valley. 

Roger Casanova 

Fresno State University 

Representative 
 

Roger Casanova is currently a 
second year school psycholo-
gy graduate student at Fres-
no State. He was born and 
raised in Parlier, California. 
Roger received his under-
graduate degree in psychology at Fresno State. Grow-
ing up as a Hispanic male in a small town, he now un-
derstand more than ever the importance of sup-
porting students to help them become successful in 
school. He shared that he was not academically suc-
cessful and had behavioral problems of his own 
throughout his K-12 education. Throughout his practi-
cum experiences at Fresno Unified and Fresno County 
Office of Education, he has seen a lot of himself in stu-
dents who have so much potential but are having a 
hard time at school. As a future school psychologist, 
he wants to support and let students from all back-
grounds know that school is a place that cares about 
them becoming successful. 
 
 
 

 

Madison McLachlin 

National University  

Representative 
 

Madison McLachlin is a third year 
Master’s student at National Uni-
versity, and is completing her in-
ternship with Fresno Unified.  Prior 
to beginning her internship, Madi-
son was a director at a specialized 
learning center that served students with a variety of aca-
demic and social needs.  Madison has a bachelor’s degree 
in psychology that she earned while working at the Mar-
jaree Mason Center, where she was working with perpe-
trators of domestic violence.  Madison has a passion for 
the field of school psychology, and enjoys spending every 
day being an advocate for students.  Madison is married 
and has two dogs.  In her free time she enjoys home im-
provement projects, reading, and traveling. 

Valerie De Fehr 

Fresno County Office of  

Education Representative 
 

Valerie De Fehr was born and 
raised in the Central Valley. 
After graduating from Buchan-
an high school, she moved to 
Santa Barbara and attended 
the University of California, 
Santa Barbara where she 
earned her Bachelors of Arts degree in Psychology and dis-
covered her love for working with children with disabilities. 
For the next 5 years Valerie worked as a behavior therapist 
and Specialist for early intensive intervention agencies 
providing ABA services to children with autism and their 
families. In 2011, she moved back to Fresno to realize her 
dream of becoming a school psychologist and graduated 
from Fresno Pacific University in 2014 with a Masters of 
Arts degree in Education with an emphasis in School Psy-
chology. In 2015, she joined the Fresno County Office of 
Education and work as a school psychologist providing ser-
vices within the Emotionally Disturbed program and Behav-
ior Intervention Team. She loves sharing her passion for 
evidenced-based interventions, applied behavior analysis, 
and PBIS with others and feels truly blessed to be a part of 
such a great team of educators at FCOE. In her free time, 
she enjoys playing strategy games, listening to National 
Public Radio, and camping in the Sierra National Forest.  
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CVA-CASP Workshop Summary 
Safe and Civil Schools: Supporting Staff through an MTSS Framework, 

presented by Tricia McKale Skyles  
 

On September 21, 2016, CVA-CASP held their first workshop 
of the 2016-2017 school year on supporting staff through a 
multi-tiered system of supports (MTSS). This workshop was 
a continuation of the Safe and Civil Schools presentation 
CVA-CASP hosted in April of 2016 on responding to misbe-
havior and using data to collaborate with staff. Skyles return 
was encouraged by the overwhelming positive feedback of 
this workshop. CVA-CASP was honored to have Skyles return 
with the gracious support of Fresno Unified to be able to 
continue providing education on behavioral intervention 
through the Safe and Civil Schools Framework.   

Skyles provided a full-day training to CVA-CASP members 
and associates that provided the system-wide framework 
for which last year’s training on individual behavior training 
fits into. Skyles is a dynamic, entertaining, and interactive 
presenter who is an educational consultant with Randy 
Sprick’s Safe and Civil Schools and a co-author of Coaching 
Classroom Management. She previously served as an In-
structional Coach, working extensively with the Strategic 
Instruction Model from the University of Kansas and contin-
ues as a consultant for Jim Knight’s Instructional Coaching 
Group. A middle school teacher at heart, she now resides in 
Rolla, MO, with her family, when she isn’t flying around the 
country in an aluminum tube. 

The workshop was attended by school psychologists from 
Fresno Unified School District, Fresno County Office of Edu-
cation, Clovis Unified School District, Central Unified School 
District, and students from Fresno Pacific University, Fresno 
State, and National University. The workshop provided an 
opportunity to socialize, network, and enjoy each other’s 
company. This workshop also provided continuing education 
units for attendees needing to upkeep licensure and certifi-
cation requirements. Attendees received Behavioral Re-
sponse to Intervention: Creating a Continuum of Problem 
Solving and Support and a handout packet in addition to a 
spread of breakfast treats at the start of the training.  

The presentation began with an introduction that focused 
participants on the need for proactive, positive behavior 
interventions that move away from more traditional puni-
tive behavior change techniques. Behavior interventions 
that seek to serve students and families through a customer
-service model instead of a factory model are crucial to sup-
port changing behavior needs and bring on the lasting be-

havior changes that are strongly associated with positive 
techniques.  

Next, Skyles provided an introduction to the CHAMPS Ap-
proach to classroom management. Included was a descrip-
tion of CHAMPS, a review of implementation requirements, 
and an explanation of the Basic 5 Behavior Benchmarks. 
After explaining and reviewing these components, Skyles 
walked the attendees through materials in the provided re-
source book (Behavioral Response to Intervention) that 
could be immediately utilized by teachers, school psycholo-
gists, instructional coaches, and administration to imple-
ment, monitor, and coach staff on CHAMPS.  

Skyles concluded the workshop with creating a positive envi-
ronment for coaching. This included defining a coach, dis-
cussing Prochaska’s Stages of Change, reviewing the four 
cornerstones necessary for CHAMPS (practitioner, trainer, 
support, and accountability), top-down versus partnership 
feedback, and reviewing the components of the STOIC 
framework for coaches to utilize to support creating a posi-
tive environment in the classroom. The STOIC acronym rep-
resents the following classroom management techniques: 
Structure/Organize the classroom for success, Teach stu-
dents how to behave responsible in the classroom, Observe 
student behavior, Interact positively with students, Correct 
irresponsible behavior fluently. Participants were given time 
within discussion of each subtopic to discuss and practice 
with corresponding resources.  

Overall, the training provided a valuable learning and net-
working opportunity. Workshop attendees voiced their 
overall satisfaction with the content, resources provided, 
and presenter knowledge and delivery style. Again, it was an 
honor for CVA-CASP to be able to re-welcome Skyles of Safe 
and Civil Schools. CVA-CASP is also thankful for Fresno Uni-
fied School District’s contribution and partnership in holding 
this workshop. The affiliate is also open to continuing to 
host presentations with Skyles because of the continued 
positive feedback and interest in behavioral intervention 
and creating positive environments for our schools.  

Resources: 
Sprick, R., Booher, M., Garrison, M. (2009). Behavioral re-
sponse to intervention: Creating a continuum of Problem 
Solving and Support. Eugene, Oregon: Pacific Northwest 
Publishing. 



Trauma has become a hot button topic around the nation as 
well as in our Central Valley. Educators are racing to raise 
awareness of the prevalence and negative impact that trau-
ma is having on school ages children and develop interven-
tions and supports to help them succeed. According to the 
Center for Disease Control (CDC), Child Protective Services 
(CPS) received an estimated 3.4 million referrals of children 
being abused to neglected in 2012 along. Of the reported 
victims, 78% were victims of neglect; 18% of physical abuse; 
9% of sexual abuse; and 11% were victims of other types of 
maltreatment, including emotional and threatened abuse, 
parent’s drug/alcohol abuse, or lack of supervision. These 
types of childhood abuse and neglect can be categorized as 
Adverse Childhood Experiences, or ACES. The CDC defines 
ACES as “any act or series of acts of commission or omission 
by a parent or other caregiver (e.g., clergy, coach, teacher) 
that results in harm, potential for harm, or threat of harm to 
a child.”   

In the CDC-Kaiser ACE Study completed 1998, researchers 
found that children who experience ACES are more likely to 
exhibit disrupted neurodevelopment, social, emotional, and 
cognitive impairment, engage in risky health behaviors, de-
velop chronic health conditions, have a lower life potential, 
and experience early death. Dr. Reggie Melrose, a clinical 
psychologist specializing in working with children, adoles-
cents, and adults who have experienced trauma, recently 
spoke at the 2016 annual California Association of School 
Psychologist (CASP) Convention in Newport Beach about the 
Neurological Impact of Trauma and its Barriers to Learning.   

According to Dr. Melrose, trauma, stress, and continued 
unsafe environments rewire the brain and in several key 
ways that affect brain development and behavior. AS any of 
you who are familiar with Dan Siegel and the Brain in the 
Palm of Your Hand, there are three major brain areas, the 
brain stem, or reptilian brain (controls the body's vital func-
tions such as heart rate, breathing, body temperature and 
balance), the limbic/mid-brain (emotions, sleep/wake, 
arousal (alertness), and temperature regulation), and the 
Frontal Cortex (involved in higher order thoughts, plans, and 
decision making). Chronic stress impacts all three of these 
parts of the brain and can result in children losing their abil-
ity to distinguish between real or perceived threats of dan-
ger and inability to objectively judge situations. There 
are  two different patterns which often emerge as a re-
sponse to chronic trauma: Over-arousal, or hyper vigilance, 
which can look like Attention-Deficit Hyperactivity Disorder  

(ADHD) or Under-arousal, or shutting down, which can look 
like Depression. Behavioral outcomes include anger, aggres-
sion, bullying, depression, hyperactivity, mood swings, 
cutting, substance abuse, promiscuity, anorexia/bulimia, 
disengagement (in all forms!) and more.  

Educators are often first responders to children exhibiting 
these types of behaviors in the school setting. School Psy-
chologists are especially important in identifying these chil-
dren and working with the school team to develop strate-
gies and interventions to help support their academic, so-
cial, and behavioral success. As well-trained educators, we 
know that traditional discipline strategies like detention, 
suspension, and expulsion have been shown to be ineffec-
tive in creating lasting behavior change in students who 
have experienced trauma. So what does work with these 
students? How can we reach them and help them improve 
and heal? Dr. Melrose gave some very practical and applica-
ble strategies and exercises to engage in with students who 
have experienced trauma.  

Students with trauma struggle with self-regulation due to 
being chronically over or under aroused and require help 
with increasing self-regulation. To understand this, she ex-
plained how we have two branches of the Autonomic Nerv-
ous System (ANS): the Sympathetic (SNS-involved in fight/
flight) and the Parasympathetic (PNS-involved in relaxation). 
Typical students are able to self-regulation when experienc-
ing strong emotions and trigger their PNS to activate and 
return them to the optimal level of arousal. Students who 
have experience trauma or chronic stress often remain at 
hyper-aroused and have difficulties activating the PNS and 
require the help of another in getting this system back on 
line. Dr. Melrose called this Co-regulation. Regulation must 
be modeled by adults and practiced by these students over 
time in order for them to learn to self-regulate. One way 
that Dr. Melrose suggests is by using the “60 Second Fix” 
exercise, which helps regulate students through a process 
called “interoception.”  

According to Dr. Melrose, Interoception is the sense respon-
sible for detecting internal regulation responses, such as 
respiration, hunger, heart rate, and the need for digestive 
elimination.”  If interoception is well modulated, these sen-
sations will be detected normally, and will not be overly agi-
tating or needed in large quantities for regulation. A pound-
ing heartbeat won't feel great, but it won't be traumatizing 
and it won't be craved.  

Continued on page 12. 
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Tier Two Positive Behavior Supports:  

Meaningful Work in Action!  
By Alicia Alvarado, National University Student  

CASP Convention Workshop Summary 
Neurological Impact of Trauma and its Barriers to Learning,  

presented by Dr. Reggie Melrose 
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CASP Convention 2016 Workshop Summary: 
Helping Them Show What They Know: Understanding and Helping Students with 

Executive/Regulatory Difficulties, presented by Steven Guy, Ph.D. 

 

While at the CASP Convention, I was able to attend a three-
hour, information packed workshop on executive/
regulatory functioning presented by Steven Guy, Ph.D. Guy 
is a pediatric neuropsychologist in private practice in Co-
lumbus, Ohio and works with children and adolescents with 
a wide variety of developmental and acquired conditions. 
He also was a contributor to the revisions of the BRIEF-2. 
The workshop he presented covered the definitions and 
model of executive functioning, information on the differ-
ent skills that make up executive functioning, and interven-
tions that address weaknesses in the different areas of ex-
ecutive functioning (EF).  

Guy began the workshop by reviewing a few definitions of 
EF and also described the new three-factor model. Two of 
the definitions are in text boxes. All of the definitions pro-
vided reference that EF skills are what allow us to “show 
what we know”. As such, these skills that can be often 
overlooked can play a large role in student success.  

The new model of EF (seen in Figure 1) divides the compo-
nents of Executive Functioning into three factors (Cognitive 
Regulation, Behavior Regulation, and Emotion Regulation). 
This new model replaces the old Two Factor Model which 
broke EF into only two factors - behavioral regulation and 
meta-cognitive skills.  

Next, Guy reviewed the functional domains of EF : initiate, 
working memory, inhibit, shift, plan, organize, self-monitor, 
and emotional control. Students with deficits in initiation 
have difficulties beginning a task or activity and initiating 
attention. Students with difficulties in working memory 
have trouble holding information actively in mind. Difficul-
ties with inhibition involve stopping an action. Students 
with difficulties in shift have trouble moving from one task 
or situation to another, perseverate, and show rigidity. 
Difficulties in planning include difficulty anticipating future 
events and developing step. Organization difficulties in-
clude problems establishing and maintaining order. Stu-
dents who struggle with self-monitoring have a lack of 
attention to their own behavior or performance. Students 
with emotional control difficulties have trouble regulating 
their emotional response.  Of these domains, inhibitory 
control, working memory, and regulatory control tend to 

have the most impact on overall functioning and school 
performance. Working memory impacts all academics and 
is one of the most difficulties related to Dyslexia. These stu-
dents lose the “target or goal” they are working toward, 
have difficulty remembering directions to follow them and 
cannot hold needed information in mind to solve an aca-
demic task (i.e. math problem, reading comprehension).  

An assessment of executive functioning skills can provide 
valuable information which areas to target for intervention. 
Students with EF difficulties can benefit from intervention. 
EF skills are very inter-related so intervening in one area 
typically also has a big impact on other areas. Guy ex-
plained that EF intervention needs to be a real world inter-
vention with practice in relevant environments (classroom). 
It is not a specific set of skills to teach, a list of steps taped 
to a desk, or a single IEP recommendation without a spe-
cific “how, who, when, where”.  

Overall, students with EF difficulties need school- and home
-based support to increase their success. Students with EF 
difficulties often feel disconnected from the rest of the 
world because they feel less effective at life. They have 
difficulty having a sense of their own strengths and weak-
nesses and tend to underestimate their “smartness” and 
overestimate other abilities. Guy concluded the workshop 
by providing lists of interventions by deficit, which are in-

                    Figure 1. Three Factor Model 
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Executive Functioning Workshop Summary Continued 

Executive Functioning Interventions 

 Initiating 

 Increase Structure of tasks 

 Establish and rely on routines 

 Determine minimal level of cue to help start and reduce 
cue over time 

 Break tasks into small, manageable steps 

 Place child with partner or group for modeling and cue-
ing from peers 

 Reframe “lack of motivation” as initiation deficit for 
child, parent, teachers 

Inhibiting 

 Increase structure in environment to set limits for inhi-
bition problems 

 Make behavior and work expectations clear and explicit; 
review with student 

 Post rules in view; point to them when child breaks a 
rule 

 Teach response delay techniques (counting to ten be-
fore acting) 

Sustaining 

 Increase salience in task, rely on high-interest tasks 

 Hands-on activities support sustained attention prob-
lems 

 Ask child to choose among topics of interest to increase 
investment 

 Use verbal mediation to help remain focused 

 Write down list of what to attend to for a specific task 

Sustaining cont. 

 Make time limits to work explicit (the never ending 
worksheet problem) 

 Repeat instructions as needed, perhaps quietly to child 

 Keep instructions clear and concise 

 Have child take frequent, brief breaks (30 sec-1min) 

 Use variety- avoid lengthy, monotonous tasks 

Shifting 

 Increase routine in the day 

 Make schedule clear and public 

 Forewarn any changes in schedule 

 Give 2 minute warnings of time to change 

 Make changes from one task to the next, or one topic to 
the next, clear and explicit 

 Shifting may be a problem of inhibiting, so apply strate-
gies for inhibition problems 

Organizing 

 Increase organization in child’s environments 

 Increase organization of therapy to serve as model and 
help child grasp structure of novel material 

 Present the framework of new information to be 
learned at the outset and review again at the end of a 
lesson 

 Begin with tasks with only a few steps and increase 
gradually 

Planning 

 Practice with tasks with only a few steps first 

 Teach simple flowcharting as planning tool 

 Practice with planning tasks (i.e. mazes) 

 Ask child to verbalize plan before beginning work 

 Ask child to verbalize second plan if first doesn’t work 

 Ask child to verbalize possible consequences of actions 
before beginning 

 Review incidents of poor planning/anticipation with 
child 

Self-monitoring 

 Anticipate performance- ask child to state how he/she 
will do on a task, then compare gently with actual per-
formance 

 Videotape child’s behavior (with permission) and review 
it with child in a supportive manner 

 Increase attention to behavior – ask child to verbalize 
steps as he/she is doing them 
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Outstanding School Psychologist: Alissa Vasquez  
 

 
 
 
 
 
 
 
 
 
 
 
 
On October 28, 2016, Alissa “Lissa” Vasquez of Fresno Uni-
fied School District received the Nadine M. Lambert Out-
standing School Psychologist award for Region III in New-
port Beach, CA at the CASP Awards Luncheon.  Lissa is a 
role model for not just those within her district, but psy-
chologists in surrounding areas and aspiring students.  
The awards luncheon program reported the following re-
garding Lissa: 
 Lissa has been a School Psychologist for over 20 years, 

and has been in the field of education even longer, 
serving as a general education teacher prior to enter-
ing the field of psychology. 

 During her time in Fresno Unified, she has served as 
Lead School Psychologist, District Crisis Coordinator, 
and was responsible for bringing the research-based 
Safe and Civil Schools PBIS framework to a district of 
75,000+ students.  She not only coordinated the roll-
out and implementation of the PBIS framework for 
126 schools, but created the Climate and Culture de-
partment under the Department of Prevention and 
Intervention for FUSD.   

 Lissa co-presented at NASP with Safe and Civil Schools 
Founder and Director Dr. Randy Sprick in February 
2015 on the positive effects of Safe & Civil Schools in 
FUSD.  Dr. Sprick wrote in his nomination letter for 
Lissa: “Six years ago, Fresno Unified School District 
(FUSD) began working with SCS as the main provider 
to assist in improving safety and climate, meeting the 
social-emotional needs of students, and reducing the 
frequency of out-of-school suspension. Lissa Vasquez 
became the district leader of that endeavor, and thus 
began my opportunity to work with one of the most 
skillful and sensitive educators I have encountered in 
my 45 years serving public education.” 

 Lissa was also a pioneer for establishing alternative 
education programs for struggling students in FUSD 
and continues to work with the Juvenile Justice Court 
to collaborate with others to meet the needs of some 
of the most intensive students.  For some of these stu-
dents, Lissa is the only individual they have advocating 
to meet their needs.   

 She is also a mentor for not only practicum students 
and interns, but existing school psychologists who 
often seek out Lissa’s impressive expertise and 
knowledge.   

FUSD School Psychologist and CVA-CASP past President 
Ashley Trippel spoke about Lissa’s passion for the profes-
sion. “Lissa completely embodies the criteria for the Na-
dine M. Lambert Outstanding School Psychologist Award.  
She is someone who I strive to model myself after, for she 
has had great influence within our field.  Her ability to 
make quick, intuitive decisions that always center around 
what is best for students serves as a model for us all.  Her 
continued work with students, families, staff members, and 
administrators is inspiring.  Her belief in the research-
based PBIS framework that effects entire systems, moti-
vates us all to continue to move the work forward for the 
betterment of students, staff members, and schools as a 
whole.”   
 

Congratulations, Lissa for the well-deserved accolade! 

We are proud of you! 
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ISPA Conference Summer, 2016 
 

The International School Psychology Association (I.S.P.A.) 
had its beginnings in the early 1970’s.  Over the years the 
association has grown in size, professionalism and impact 
around the world.  The mission of the organization in-
cludes:  promoting the field of school psychology around 
the world, including assisting in the development of the 
field in countries where it is in its infancy; emphasizing 
high standards of practice; promoting sound psychological 
principles; promoting the U.N. Convention on the Rights of 
Children (the U.S. is one of only two countries that have 
not adopted this); promoting cooperation with other or-
ganizations having similar purposes; and engaging in cross-
cultural research.  ISPA began having summer colloquium 
in 1975 with yearly conferences beginning in 1985.  I have 
had the opportunity to travel the world while attending 
these conferences.  Over the years the scientific program 
has improved in quality.  I find it fascinating to learn about 
the practices of the profession in countries around the 
world, from listening to school psychologists in South Afri-
ca working with medicine men to how Israel provides crisis 
counseling in a country beset by ongoing spates of vio-
lence.  This past summer, the conference was held in Am-
sterdam.  I had an opportunity to hear a talks on Emotion-
al Coaching, Depression Prevention using the Penn Resili-
ency Program, and School Based Strategies to help Teen-
age Students to Improve Executive Functioning. I also 
heard a rabbi speak of being a baby during the Holocaust 
and his experiences as a foster child during that time in 
hiding.  As a result of his experiences, and incidents that 
occurred in the Netherlands in the more recent past, he 
developed a program called Respect Education which is 
being taught throughout schools in the Netherlands as 
well as in the Philippines, the Congo and Burundi. 

 
However, for me, the most interesting and beneficial as-
pect of these conferences are the personal connections 
I’ve made with people from around the world.  Conversing 
one-to-one or in small groups and learning about the pro-
fession in their countries and their culture in general has 
been fascinating.  I have developed life-long friendships 
and have had the opportunity to stay with these friends in 
their homes.  I have also had the opportunity to be a com-
mittee chair and be involved in the leadership workshop 
which gives one the ability to have input into the focus and 
future of the organization.  There are a variety of com-
mittees and interest groups that people can participate in.   
 
Next year’s conference will be held in Manchester, Eng-
land.  The following year they will be choosing between 
Switzerland, Australia or Cyprus (the first two having al-
ready hosted conferences).  I would encourage people 
who want to travel and broaden their horizons both per-
sonally and professionally to attend.  For those of you who 
are students, ISPA often has scholarships available to fi-
nancially assist people in attending.   
 

 

Have a question about school psychology and can’t find the answer?   

Want to consult with other local school psychs?   

Check out the latest “forum” feature on the CVA-CASP website. 

 
 You can access the CVA-CASP forum by going to our website:   

 http://www.freewebs.com/cva-casp 

 Post a question and receive feedback from other school psychologists in your area 
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Highlights Around the Valley 

 
This is a new addition to our newsletter that keeps you up to date  

with the exciting things going on in our local school districts. 

Clovis Unified School District 

By: Cy Hiyane 

Currently, Clovis Unified School District employs 56 School 
Psychologists.  With the district’s endeavors to support ALL 
students, School Psychologists have been provided with 
training and unique opportunities to facilitate initiatives in 
Positive Behavior Intervention and Supports (PBIS), Behav-
ior and Social-Emotional Management, supporting LGBTQ 
students, Crisis Response, and Response to Interven-
tion.  Additionally, with the transition to Digital Assess-
ment, a committee of CUSD Psychologists have started 
campaigning the infrastructure and model for determining 
eligibility under Specific Learning Disability through Pro-
cessing Strengths and Weaknesses.  The CUSD Board re-
cently recognized and expressed gratitude to their 56 
School Psychologists for their outstanding efforts to sup-
port ALL students at their November Board meeting.  

  

Fresno Unified 

School District 

By: Ashley Trippel 

Fresno Unified School 
District has approximate-
ly 74,000 students, serv-
ing approximately 7,200 students with disabilities.  Over 
50 School Psychologists go above and beyond daily to 
make an immense impact on the district, and serve along 
with incredible school-based teams.  Some of the amazing 
things happening in FUSD are listed below! 

 Storey Elementary School met the cookie dough sales 
goal and earned a BMX bike show for the entire stu-
dent body.  OI and SDC students are included in field 
trips, such as the trip to the San Juan Bautista Mission 
and Monterey Bay Aquarium as well as the pending 6th 
grade camping trip before winter break. 

 Wilson Elementary School has an incredible staff with-
in their Emotional Disturbance program.  Staff mem-
bers are well versed in trauma informed practices, and 
the Safe & Civil Schools STOIC framework, providing 
some of the most successful supports to ED students 

in town!  

 Multiple elementary school campuses including Pyle 
and Roeding have Resource Counselors purchased by 
the school site providing invaluable social/emotional 
supports to all students.  

 Holland Elementary School has a variety of clubs in-
cluding Lego, cooking, cartooning, student valet, etc., 
in which students with autism participate in. 

 Sequoia Middle School has a Meaningful Work inter-
vention.  Students this year completed resumes, inter-
viewed in front of a panel, and complete specific jobs 
on campus to help increase their school connected-
ness and prepare them for their futures.  Multiple staff 
members serve as job supervisors and teach priceless 
lessons to the students while they are engaged in their 
jobs.  

 Ahwahnee Middle School recently launched a school-
wide data collection process surrounding the Coaching 
Classroom Management Basic 5 data collection tool in 
an effort to gather baseline data and create meaning-
ful goals that will impact school-wide classroom man-
agement practices and academic achievement.   

 Hoover, Tioga and Ahwahnee have School Psycholo-
gists for part of the week, who are dedicated to Tier 1 
and 2 PBIS work.   

 For the past three years, an FUSD School Psychologist 

has been the recipient of the CASP Nadine M. Lambert 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjWw-L0otTQAhVhrFQKHVdWC2oQjRwIBw&url=https://f5.com/solutions/customer-stories/fresno-unified-school-district-gets-big-boost-in-it-productivity-using-f5-solution-19278
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Central Unified School Dis-

trict 

By: Liz Hayashi 

Central Unified serves approximately 
17,000 students in 14 elementary, three 
middle, two high schools, and three al-
ternative education sites. This year Cen-
tral Unified hired six new psychologist and four interns bring-
ing our total psychologist to 19.  

The districts is working hard on developing multi tiered sup-
port systems. We are in the process of identifying and 
adopting social emotional curriculum for the whole district.  

This year the district hired a LMFT and LCSW to complete the 
Support, Academic, Family, Engagement Team, or S.A.F.E 
Team. This team is rounded out by the Director of Special 
Services, Director of Child Welfare and Attendance,  Foster/
Group Home Liaison, and the Supervisor of Support Services.  

Central Unified is committed to the continuing education of 
their school psychologists. All of the new psychologist and 
interns were SAP trained before the school year started. The 
District sent nine psychologist to the CASP Convention in 
Southern California this year.  

 

Fresno County Office of Education 

By: Valarie Defehr 

Fresno County Office of Education provides services to the 
county’s 32 schools districts and charter schools, as well as 
our own schools. We’re also a safety net for students with 
special needs, offering direct services for migrant, special 
education and court and community schools.  

Fresno County Office of Education has some exciting news! 
FCOE will be changing its name and will now be known as 
the Fresno County Superintendent of Schools (FCSS).  

For our highlight this issue we wanted to bring recognition 
to the work of our staff working with students with Emo-
tional Disabilities at Rio Vista Middle School. Developing 
outward-minded students has been a focal point for the 
Rio Vista team this school year. The staff wanted to culti-
vate an environment of empathy and decided to channel 
this through community service projects. The goal is to 
broaden student horizons by getting them involved in pro-
jects where they give to others who need a helping hand. 
Each month, the students agree on an organization to 
sponsor, research them online, select a donation and then 
assemble it, and then deliver it. All students participate in 
the process of selecting the organization, researching, and 

assembling the donation, however, they become eligible 
to help deliver the donation based on behavior.  

The class utilizes a level system and if students exhibit ap-
propriate behavior for a certain amount of time, they may 
go on the trip. The students have really enjoyed the pro-
cess and being eligible to deliver the donation has become 
a classroom incentive. So far the students have made dog 
treats for the shelter residents at Miss Winkles Pet Adop-
tion Center, crafted blankets for the shelter residents at 
Fresno Bully Rescue, delivered bottled water with thank 
you notes attached to the patients at the VA Central Cali-
fornia Health Care System, and are currently making get 
well cards to deliver, along with stuffed animals, to the 
patients at Valley Children's Hospital. We look forward to 
teaching our children that no matter how small, they can 
make a difference in our community.  

 

Dyslexia Workgroup Report  

By: Amy Balmanno 

The CDE Dyslexia Workgroup has convened on April 21st, 
May 19th, July 20th, September 29th, and November 18th.  We 
have listened to multiple presenters, including:  

 Fumiko Hoeft, MD (Associate Professor of Child & Adoles-
cent Psychiatry and Dyslexia Center, and Director of UCSF 
Hoeft Laboratory for Educational Neuroscience) present-
ed on the neuropsychology of dyslexia. 

 Rick Wagner, Ph.D. (Professor of Cognitive Psychology at 
Florida State University with research emphases in read-
ing, phonological processes, intelligence, acquisition of 
cognitive skills, and reading disabilities) presented on 
phonological processing. 

 Jan Tuber (Assistive Technology Specialist and 
Workgroup representative for Parents Helping Parents in 
San Jose, CA) presented on assistive technology strate-
gies for students with reading and writing difficulties. 

 Nancy Cushen White, Ed.D. (Professor 
of Neuropsychology, Educational Psychology, and Cogni-
tive Psychology at UCSF; Workgroup representative for 
the International Dyslexia Association) presented on or-
thographic processing, phonological processing, struc-
tured literacy, and phonics. 

We initially reviewed the guidelines developed by four other 
states’ Departments of Education and noted areas that we 
felt were useful, well-written, and reader-friendly.  We are 
currently working on our third revision of the guidelines.  We 
have additional meetings scheduled in January and March, 
but the goal is to send the final draft of the guidelines to the 
CDE Legal Department for review no later than February and 

Highlights Around the Valley Continued 



President’s Address  continued from page 1. 

We have also had two socials so far this year. We held the 
Back to School Social in September at the Daily Grill and a 
second social in November Sequoia Brewing Company. As 
always, they were wonderful opportunities to network, 
collaborate, and enjoy each other! There will be two more 
socials coming up before the school year is over.  

Upcoming this year we have two additional trainings! On 
March 2nd, Dr. Angelo Pezzote will be coming to present 
on PTSD, Trauma, Anxiety and their interventions. Dr. Pez-
zote is a very well-rounded and knowledgeable presenter 
on trauma as a Board Certified Psychiatric Pharmacist and 
a Board Certified Clinical Mental Health Counselor. He has 
been asking several questions in the formation of his talk 
to make sure he specifically addresses our population and 
the specific resources we have as school psychologists.  

In late January/ early February we will be having a training 
for early career and new school psychologists on how to 
be a successful school psychologist. This training will be 
free to CVA-CASP members and will be presented by Ash-
ley Trippel and Deeds Gill. Information on this workshop 
will be coming out shortly. 

Thank you again to all who support CVA-CASP and I hope 

to see all of you at one of our upcoming events!  
 

Neurological Impact of Trauma continued from page 5. 

The same is true for hunger and thirst, as well as the feel-
ing of the need to urinate or have a bowel movement. Dr. 
Melrose’s research has shown evidence that by incorpo-
rating this exercise into the daily routine students experi-
enced gains in behavior control and overall achievement.  

Other evidence-based interventions recommended by Dr. 
Melrose included building relationships and connections 
with students, development of structure and routine in 
the school environment, use of first-then charts, visuals of 
class schedules, and use of Differential Reinforcement of 
Other (DRO) behavior interventions. DRO, or Omission 
Training is “the delivery of reinforcement when the target 
behavior has not occurred during a specific period of time. 
DRO procedures provide reinforcement for the absence or 
omission of a target behavior” (Cooper, Heron, & Heward, 
2007). A target behavior for reduction (e.g. hitting) is de-
fined and then for each time interval the student does not 
engage they earn positive reinforcement through the use 
of a reward menu or already established token economy. 
Dr. Melrose also encouraged the use of evidence-based 
practices such as meditation, guided imagery, restorative 
justice practices, positive behavior interventions and sup-

ports (PBIS).  Other helpful tips and strategies included a 
large picture of nature in the room, theme song or music 
for transitions, access to self-soothing materials for senso-
ry control and self-regulation, utilizing mirroring state-
ments with students, and maintaining organized classroom 
environments.   

The last part of the workshop focused on what does not 
work with this population. According to Dr. Melrose, Anger 
management does not work because it increases shame. 
For example, the simple process of a reflecting on an inap-
propriate behavior is problem-focused and requires that 
the student ruminate on and evaluate what he or she did 
wrong. Even the requirement of making the student apol-
ogize can increase shame. In addition, Dr. Melrose report-
ed that talk therapy, power struggles, time-out, and puni-
tive strategies like taking away privileges, points, or re-
wards are not effective.  

In order to care for these students, it is important that we 
create school environments that focus on the good, inte-
grate social-emotional and self-regulation skills into the 
daily classroom routine, utilize solution-focused approach-
es to handling behavioral challenges, and develop positive 
relationships with parents based on honesty and open-
communication. School Psychologists have the ability to 
play a crucial role in creating school communities that un-
derstand  trauma, how it affects, students, and how each 
person in their unique role can help make a positive im-
pact in the lives of children.  
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Benefits of CVA-CASP 

Membership: 
 

 Opportunities for           

Professional Development 

 Local Workshop Discounts 

 Earn NCSP Hours 

 CVA-CASP Newsletter       

Subscription 

 Notification of Local and 

Statewide Events 

 Professional Networking 

Purpose of CVA-CASP 
 To promote and advance quality education through 

the dissemination of information on educational is-
sues and psychological research 

 To provide guidance to CASP on matters of interest 
to CVA-CASP members 

 To provide a meaningful and effective in-service edu-
cation program for the membership and other local 
school psychologists 

 To provide channels through which those engaged in 
psychological services can discuss matters pertain-
ing to the organization and administration of pupil 
services and the improvement of professional prac-
tice 

 To promote and adhere to the highest standards of 
ethics and best practices in the profession of school 
psychology 

 To build a network of local resources 

 
Name:  ___________________________________________________________________________ 
 
District/Employment:  ________________________________________________________________ 
 
Home Email:  ______________________________________________________________________ 
 
Work Email:  _______________________________________________________________________ 
 
Phone Number(s):  ____________________________  ______________________________ 
         Check a box    Home        Work Cell              Home Work  Cell 
 
CASP Member:     Yes     No  NASP Member:     Yes     No 
 
Type of Membership 
 
 Employed School Psychologist - $25  Student - $10 ______________________ 
             (University Program)  
 
 Retired - $15     Other - $20 ________________________ 
               (Title/Profession) 
 

         
Date:  ____________________________ 

 
 

CVA-CASP Membership Registration 

Checks can be made payable to:  CVA-CASP 
Please mail this form and membership fee to: 

Teague Elementary School; Attn:  Simon Villalobos; 4725 N. Polk Avenue  Fresno, CA 93722  


